The influence of the National defense education act of 1958 on the seventeen original Negro land-grant colleges, with emphasis on audio-visual education / by Rackley, Larney G.,
This dissertation has been 63—3795 
m icrofilm ed exactly as received
RACKLEY, LarneyG ., 1920- 
THE INFLUENCE OF THE NATIONAL DEFENSE 
EDUCATION ACT OF 1958 ON THE SEVENTEEN 
ORIGINAL NEGRO LAND-GRANT COLLEGES 
WITH EMPHASIS ON AUDIO-VISUAL EDUCATION.
The University of Oklahoma, Ed.D., 1963 
Education, general
University Microfilms, Inc., Ann Arbor, Michigan
THE UNIVERSITY OF OKLAHOMA 
GRADUATE COLLEGE
THE INFLUENCE OF THE NATIONAL DEFENSE EDUCATION ACT OF 1958 
ON THE SEVENTEEN ORIGINAL NEGRO LAND-GRANT COLLEGES 
WITH EMPHASIS ON AUDIO-VISUAL EDUCATION
A DISSERTATION 
SUBMITTED TO THE GRADUATE FACULTY 
in  p a r t i a l  f u l f i l lm e n t  o f  th e  req u irem en ts  f o r  th e
d eg ree  o f 
DOCTOR OF EDUCATION
BY
LARNEY G. RACKLEY 
Norman, Oklahoma 
1962
THE INFLUENCE OF THE NATIONS DEFENSE EDUCATION ACT OF 1958 
ON THE SEVENTEEN ORIGINAL NEGRO LAND-GRANT COLLEGES 




The w r i t e r  w ishes to  ex p ress  h i s  g r a t i tu d e  to  D r. W illiam  R. 
F u lto n , Chairman o f h is  d o c to ra l  com m ittee, f o r  th e  generous co unse l and 
gu idance  d u rin g  a l l  phases o f th e  d o c to ra l  program ; to  th e  o th e r  members 
o f  th e  com m ittee. Dr. Omer J .  R uplper, Dr. W illiam  G. Monahan, and Dr. 
Ansel H. R e s le r ,  f o r  t h e i r  a s s is ta n c e  and encouragem ent.
S in c e re  thanks a r e  extended to  th e  Southern  E ducation  Foundation 
f o r  making a v a i la b le  th e  fe llo w sh ip  which made th i s  e n r ic h in g  e d u c a tio n a l 
e x p e r ie n c e  p o s s ib le .
A p p rec ia tio n  I s  expressed  to th e  p r e s id e n ts  and a d m in is tr a t iv e  
p e rso n n e l o f  th e  p a r t i c ip a t in g  I n s t i t u t i o n s  f o r  p ro v id in g  th e  d a ta  used 
In  t h i s  I n v e s t ig a t io n .
L a s t ly ,  th e  w r i te r  I s  v ery  g r a te f u l  to  h i s  p a re n ts  and to  h is  
te a c h e rs  who c o n s ta n t ly  exp ressed  t h e i r  f a i t h  and co n fid e n ce  in  him.
i l l
DEDICATION
This d i s s e r t a t i o n  i s  d e d ic a te d  to  my d a u g h te rs , Jam e lle  G lo ria  





LIST OF T A B L E S.......................................................................................................................v i i
C hapter
I .  INTRODUCTION...... ...................................................................................................  1
O rig in  o f  th e  Study
S ta tem en t o f th e  Problem
P urpose o f  th e  S tudy
Need o f  th e  Study
L im ita t io n s  o f th e  Study
H ypotheses P e r ta in in g  to  th e  Study
D e f in i t io n  o f  Terms
Method and P rocedure  of Study
I I .  HISTORY OF THE LAND-GRANT COLLEGES...................................................... 14
D is t in c t iv e  F e a tu re s  and Problem s 
P rim ary  F u n c tio n  and S erv ice s  Rendered 
F in a n c ia l  S i tu a t io n  
The O utlook 
Summairy
I I I .  PROFILE OF THE NEGRO LAND-GRANT COLLEGES........................................  24
G eneral In fo rm atio n
The NDEA S tu d en t Loan Fund
C ounseling  and Guidance I n s t i t u t e s
Language I n s t i t u t e s
Summary
IV. AUDIO-VISUAL EDUCATION ................................................................................. 44
R esearch  and E xperim entation  
The A udio-V isual C enter 
E d u c a tio n a l T e le v is io n  
T eacher T ra in in g  
Summary
C hap ter Page
V. SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS . . . .  54
Summary 
F in d in g s  
C onclusions 
Im p lic a t io n s  
■ Recommendations
BIBLIOGRAPHY............................................................................................................  . . 60
APPENDIX
A. PRELIMINARY LETTER........................................................................................  63
B. COVER LETTER . . .  ...................................................................................  65
C. QUESTIONNAIRE....................................... '.......................................................  67
D. FOLLOW-UP LETTER TO PRESIDENTS............................................................. 75
E. FOLLOW-UP LETTER TO A FRIEND AT THE
NON-RESPONDING INSTITUTION..................................................................... 77
F. LIST OF IHE SEVENTEEN ORIGINAL NEGRO
LAND-GRANT COLLEGES  ..................................................  . . . 79
LIST OF TABLES
T able Page
1. T i t l e s  o f R espondents a t  P a r t i c ip a t in g  I n s t i t u t i o n s  . . . .  25
2. C o lleg e  R e p re se n ta tiv e s  A ttend ing  U. S. O ffic e  of
E ducation  C onference, F a l l ,  1959   26
3 . E nro llm ent a t  th e  Seventeen P a r t i c ip a t in g  I n s t i t u t i o n s  . . 28
4 . The E x ten t o f  In f lu e n c e  o f  the  NDEA on In c re a s in g
E nro llm en t a t  P a r t i c ip a t in g  I n s t i t u t i o n s  ....................................... 30
5. R ac ia l I n te g r a t io n  a t  P a r t i c ip a t in g  I n s t i t u t i o n s  ..................  32
6 . I n s t i t u t i o n s  P a r t i c ip a t in g  in  th e  NDEA S tuden t Loan
Program and Date o f  F i r s t  P a r t i c i p a t i o n .........................................  33
7 . NDEA S tu d e n t Loan R e c ip ie n ts  o f  P a r t i c ip a t in g  I n s t i t u t i o n s
and th e  Number o f R e c ip ie n ts  M ajoring in  E ducation  1958-62 34
8 . NDEA C ounseling  and Guidance I n s t i tu te s -  a t  P a r t i c ip a t in g
I n s t i t u t i o n s  and Number o f Persons Served ..................................... 37
9 . NDEA Language I n s t i t u t e s  a t  P a r t i c ip a t in g  I n s t i t u t i o n s
and Number o f  Persons S e r v e d ..................................................................  40
10. Language L a b o ra to r ie s  a t  P a r t i c ip a t in g  I n s t i t u t i o n s  . . . .  41
11. I n s t i t u t i o n s  With Language L a b o ra to r ie s  In flu en ced  by
th e  NDEA and E x ten t o f  In f lu e n c e  .  ................................................  42
12. R esearch in  Communication Media Supported by NDEA a t
P a r t i c ip a t in g  I n s t i t u t i o n s  ......................................................................  45
13. P a r t i c ip a t in g  I n s t i t u t i o n s  With A udio-V isual C en ters . . .  47
14. P e rcen tag e  o f  Time Devoted to  A dm in istering  th e
A udio-V isual C en ter ......................................................................................  48
15. The In f lu e n c e  o f  th e  NDEA on th e  Amount o f A-V Equipment
a t  P a r t i c ip a t in g  I n s t i t u t i o n s  ................................................................ 50
16. P a r t i c ip a t in g  I n s t i t u t i o n s  R equiring  P ro sp e c tiv e  Teachers
to  Take A Course in  A-V E d u c a t io n ....................................................... 52
v i i
THE INFLUENCE OF IHE NATIONAL DEFENSE EDUCATION 
ACT OF 1958 ON THE SEVENTEEN ORIGINAL NEGRO 
LAND-GRANT COLLEGES WITH 01PHASIS ON 
AUDIO-VISUAL EDUCATION
CHABTER I  
INTRODUCTION
O rig in  o f  th e  Study 
A su rvey  o f  th e  l i t e r a t u r e  re v e a le d  th a t  th e  N a tio n a l D efense 
E ducation  Act o f  1958 i s  regarded  by many ed u ca to rs  a s  one o f th e  g r e a t ­
e s t  l e g i s l a t i v e  b reak th ro u g h s on th e  e d u c a tio n a l f r o n t  d u rin g  th e  p a s t  
f i f t y  y e a r s .  N orberg and Clemens s t a t e  th a t  th e  N a tio n a l D efense Educa­
t io n  Act has been c h a ra c te r iz e d  a s  a  b o ld , many fa c e te d  a s s a u l t  on th e  
e d u c a tio n a l problem s o f A m erica.1 I t  has a ls o  been s t a t e d  th a t  "The 
R a tio n a l  D efense E ducation  Act i s  th e  g r e a t e s t  s tim u lu s  to  th e  im prove­
ment in  ed u ca tio n  in  th e  U nited S ta te s  s in c e  th e  N orthw est O rd in an ce ."2 
Lawrence G. D e rth ic k  a s s e r te d  t h a t  he saw in  th e  N a tio n a l De­
fe n se  Education Act an occasio n  f o r  re a c h in g  in  e d u c a tio n , a new le v e l 
o f  shared  r e s p o n s ib i l i ty  and c r e a t iv e  c o o p e ra tio n  among p u b lic  and p r i -
^Kenneth D. N orberg and Thomas D. Clemens, "The F i r s t  Year o f 
T i t l e  V I I ,"  A udio-V isual Communication Review. V II ( F a l l ,  1959),
p . 288.
ZDonald W. Johnson , " C a li fo rn ia  B lu e p r in t f o r  A p p ra isa l o f T i t l e  
I I I , "  A udio-V isual I n s t r u c t io n . VI (November, 1961), p . 459.
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v a te  a g e n c ie s , in d iv id u a ls ,  w herever and w hatever they  may be . D erth ick  
s ta t e d  f u r th e r ,  “ I f  i t  can be  seen th u s ly , each s te p  we ta k e  w i l l  move 
u s  onward toward ou r g o a l: d e fe n se  o f  our n a tio n  a g a in s t  every  enemy o f  
body, mind, o r  s p i r i t  th a t  th e y  may b rin g .
E lb ers  ex p ressed  th e  o p in ion  th a t  th e  p assag e  o f  th e  N a tio n a l 
D efense Education Act o f 1958 was a  re c o g n itio n  o f  the  s e r io u s n e s s  o f 
th e  problem s h ig h e r  e d u c a tio n  must fa c e  in  th i s  cou n try  o v er th e  n ex t few 
d ecad es . The re so u rc e s  o f i n s t i t u t i o n s  o f  h ig h e r  ed u ca tio n  a r e  s t r a in e d  
to  th e  l im i t  and a t  c r i t i c a l  p o in ts  they have proved i n s u f f i c i e n t  to  meet 
th e  s t e m  demands o f th e  tim e . The N a tio n a l D efense E ducation  Act was an 
e x p re ss io n  o f  p u b lic  aw areness o f th e  need to  b r in g  th e  re so u rc e s  o f a l l  
th e  n a tio n  to  b e a r  on th e  problem s which u l t im a te ly  a f f e c t  th e  s t r e n g th  
and s e c u r i ty  of th e  American people a s  a w h o l e . 2
S te r l in g  M. McMurrin a l le g e d  in  h is  L e t te r  of T ra n s m itta l  to  th e  
C ongress t h a t  th e  N a tio n a l D efense E ducation Act c o n s t i tu te s  one o f  th e  
most s ig n i f i c a n t  developm ents in  re c e n t e d u c a tio n a l h i s to r y .  I t  r e f l e c t s  
th e  judgm ent of o u r lawmakers and th e  p u b lic  th a t  ed u ca tio n  i s  th e  bone, 
sinew , and good red  blood o f any co u n try . The Act i s  based  on th e  firm  
b e l i e f  th a t  i t  i s  e s s e n t i a l  to  th e  n a t io n a l  i n t e r e s t  th a t  every  young 
p erson  should  have o p p o r tu n ity  to  develop h i s  g i f t s  to  th e  f u l l e s t  ex­
t e n t .
He s ta te d  in  co n c lu s io n  th a t  the N a tio n a l D efense E ducation  Act
^Homer D. B abbridge, J r . ,  “H igher E ducation  and th e  N a tio n a l 
D efense E ducation  Act,** Phi D e lta  Kappan. XL (F eb ru a ry , 1959), p . 200.
2GeraId W. E lb e rs ,  “The N a tio n a l D efense E ducation  Act and 
H igher E d u c a tio n ,"  H igher E d u ca tio n . XVI (Septem ber, 1959), p . 8.
- 3 -
has  expanded h o riz o n s  and opened up new v i s t a s  fo r  th o se  who work in  th e  
f i e l d  o f e d u c a tio n . I t  has provided  new o p p o r tu n i t ie s  and m utual c h a l­
le n g es  f o r  b r in g in g  c i t i z e n s  and ed u c a to rs  to g e th e r  in to  in c re a s in g ly  
c lo s e r  p a r te n e r s h ip  r o l e s . 1
The fo llo w in g  s ta tem en ts  from th e  R eport on th e  N a tio n a l D efense 
E duca tion  Act s p e c i f i c a l ly  r e f e r  to  i t s  im portance r e l a t i v e  to  i n s t i t u ­
t io n s  of h ig h e r  ed u c a tio n :
The N a tio n a l D efense S tuden t Loan Program has a l l  b u t re v e rse d  
e a r l i e r  s tu d e n t and p a re n ta l  a t t i t u d e s  toward borrow ing to  f in a n c e  
a  c o l le g e  ed u c a tio n . Overwhelming a cc ep tan c e  o f  borrow ing f o r  t h i s  
pu rpose o f fe re d  c o n s id e ra b le  prom ise o f  p ro v id in g  a  p a r t i a l  s o lu t io n  
to  th e  problem o f encouraging a b le  b u t needy s tu d e n ts  to  develop  
t h e i r  t a l e n t s  by c o n tin u in g  t h e i r  e d u c a tio n  beyond h ig h  sc h o o l. In 
a  number o f c o l le g e s  th e  N atio n a l D efense S tuden t Loan Fund c o n s t i ­
tu te d  th e  m ajor component o f  f in a n c ia l  a id .
E n ro llm en ts  in  s c ie n c e , m a them atics, and modem fo re ig n  languages 
have in c re a se d  more r a p id ly  than  th e  t o t a l  school e n ro llm e n t. New 
c o u rse s  have been o f fe re d ;  a new em phasis has been p laced  on lo n g e r 
sequence in  language in s t r u c t io n .  The a u r a l - o r a l  approach  h as  rev o ­
lu t io n iz e d  modern language in s t r u c t io n .  The p ro fe s s io n a l  com peten­
c ie s  o f  te a c h e rs  have been upgraded.
The n o n c a te g o r ic a l N atio n a l D efense F ellow ship  awarded to  s tu ­
d e n ts  in  new and expanded programs have s ta r t e d  2,500 fe llo w s  on 
t h e i r  way toward d o c to ra te  d e g re e s . O n e-fo u rth  o f th e  fe llo w s  who 
e n te re d  g ra d u a te  school in  1959 re p o r te d  th a t  th ey  would n o t have 
done so w ith o u t NDEA a s s is ta n c e .
I f  each o f th e  n e a r ly  6 ,000  c o u n se lo rs  and te a c h e rs  who by th e  
end o f  1960-61 w i l l  have rece iv ed  t r a in in g  a t  th e  c o u n se lin g  and 
g u idance  i n s t i t u t e s  s in c e  t h e i r  in c e p tio n  should counse l 300 p u p ils  
in  1961-62, th en  1 ,800,000 secondary schoo l p u p ils  would b e n e f i t  
from th i s  program in  th a t  one y e a r  a lo n e .  Both ed u ca to rs  and laymen 
have become convinced th a t  th e  s o lu t io n  o f a t  l e a s t  some of o u r edu­
c a t io n a l  problem s can be found in  w ider and more e f f e c t iv e  u se  o f 
m otion p ic tu r e s ,  t e l e v i s io n ,  r a d io ,  and o th e r  m edia.
lU . S. D epartm ent o f H ea lth , E d u ca tio n , and W elfare , R eport on 
th e  N a tio n a l D efense E ducation  Act — F is c a l  Year Ending Ju n e  30. 1960. 
(W ashington: Ü. S. Government P r in t in g  O f f ic e ,  1961), p.
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Although d es ig n ed  p r im a r ily  to  s tre n g th e n  American e d u c a tio n  a t  
s e le c te d ,  s t r a t e g i c  p o in ts  o f  c r i t i c a l  n a t io n a l  n eed , th e  N a tio n a l 
D efense E ducation  Act has g en era ted  a  trem endous upward surge th a t  
i s  b e n e f i t in g  every  phase and every  elem ent of American e d u c a tio n .1
The im portance o f  t h i s  Act was evidenced by th e  f a c t  th a t  th e  
87 th  Congress co n tin u ed  i t  f o r  two a d d i t io n a l  y e a rs  and p rov ided  i t  w ith  
re c o rd -b re a k in g  a p p r o p r ia t io n s .2 The con tinuous c la im s r e l a t i v e  to  the 
g re a tn e s s  and im portance o f t h i s  Act have s tim u la te d  the  w r i te r  to  f in d  
o u t th e  e x te n t to  which th e  seven teen  o r ig in a l  Negro Land-G rant C o lleges 
have c a p i ta l iz e d  upon th e  p ro v is io n s  o f  th i s  A ct. The fo llo w in g  q u e s tio n  
c o n s t i tu te s  th e  b a s ic  fram e o f re fe re n c e :  Could i t  be p o s s ib le  t h a t  such
an im p o rtan t p ie c e  o f F ed e ra l l e g i s l a t io n  has had no, l i t t l e ,  o r  g re a t  
e f f e c t  upon th e se  c o l le g e s ?  I t  was upon th i s  q u e s tio n  th a t  th i s  s tudy  
was made.
S ta tem en t of th e  Problem
The problem of t h i s  s tu d y  was to  determ ine th e  e x te n t to  which th e  
sev en teen  o r ig in a l  Negro Land-G rant C olleges have been in flu en ced  by th e  
N a tio n a l D efense Education Act o f 1958. In t h i s  s tu d y  s p e c ia l  em phasis 
was p la ced  on th e  in f lu e n c e  o f  th e  NDEA on a u d io -v is u a l  in s t r u c t io n  a t  
th e s e  seven teen  c o l le g e s .
P urpose o f th e  Study
I t  was th e  pu rp o se  o f t h i s  s tu d y  to  a s c e r t a in  th e  e f f e c t  o f  the  
N a tio n a l Defense E ducation  Act o f 1958 on th e  sev en teen  o r ig in a l  Negro
l l b i d . ,  pp. 1 -2 .
%NEA D iv is io n  o f F ed e ra l R e la tio n s , "What Did Congress Do?", NBA 
J o u r n a l . L (November, 1961), p . 14.
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Land-G rant C o lleg es . More s p e c i f i c a l ly  th e  s tu d y  sought to  d is c o v e r  th e  
e x ta n t  to  which th e se  sev en teen  c o l le g e s  p a r t i c ip a te d  in  th o s e  s e le c te d  
a s p e c ts  o f  t h i s  Act which a r e  p r im a r i ly  concerned w ith  h ig h e r  ed u c a tio n . 
These a s p e c ts  a r e ;  T i t l e  I I  - Loans to  S tu d en ts  in  I n s t i t u t i o n s  o f 
H igher E d u ca tio n ; T i t le  V, P a r t  B - C ounseling  and Guidance T ra in in g  In ­
s t i t u t e s ;  T i t l e  VI - Language D evelopm ent; and T i t l e  V II - R esearch  and 
E x p erim en ta tio n  in  more E f fe c tiv e  U t i l i z a t i o n  o f  T e le v is io n , Radio, Mo­
t io n  P ic tu r e s ,  and R ela ted  Media f o r  E d u ca tio n a l P u rposes.
Need of th e  Study
No s tu d y  has been made, as  f a r  a s  can be d e te rm in ed , to  a p p ra is e  
th e  in f lu e n c e  o f the N a tio n a l D efense E ducation  Act o f 1958 on Negro 
c o l le g e s .  The f in d in g s  o f t h i s  s tudy  shou ld  re v e a l d a ta  w hich w i l l  en ­
a b le  th e  a d m in is tr a t iv e  p e rso n n e l o f th e  p a r t i c ip a t in g  c o l le g e s  to  e v a l­
u a te  t h e i r  i n s t i t u t i o n s  in  o rd e r  to  d e te rm in e  th e  e x te n t to  w hich th ey  a re  
c o n t r ib u t in g  to  th e  n a t io n a l  d e fe n se . These d a ta  should  a l s o  p ro v id e  th e  
c o l le g e s  w ith  a means o f a p p ra is in g  t h e i r  te a c h e r -e d u c a tio n  program s in  
term s of recom mendations and su g g e s tio n s  made by some o f th e  le a d e rs  in  
th e  f i e l d  o f a u d io -v is u a l e d u c a tio n . Some of th e se  recom m endations a re  
a s  fo llo w s :
W hite d isco v ered  th a t  school s u p e rv is o rs  in  th e  S ta t e  o f  Wiscon­
s in  w ere o f  th e  opin ion  th a t  p ro s p e c tiv e  te a c h e rs  should  be a d e q u a te ly  
p rep a red  to  u se  a u d io -v is u a l m a te r ia ls  when they  leave  c o l le g e .  He 
recommended th a t  each p ro s p e c tiv e  te a c h e r  ta k e  a  com plete and s e p a ra te  
c o u rse  (n o t connected w ith  th e  m ethods co u rse )  in  a u d io -v is u a l  i n s t r u c t i o n . !
^ F re d e ric k  A. W hite, "T eacher Competence in  th e  Use o f  A udio-V isual 
M a te r i a l s , "  A udio-V isual Communication Review. I  (S p rin g , 1953), p. 98.
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McClusky p o in ted  o u t th a t  i f  th e  sch o o ls  of today a re  to  keep 
pace in  p r a c t ic e  w ith  th e  te c h n iq u e s  o f  communication in  use in  th e  l a r ­
g e r  community which th ey  s e rv e , s tu d ie s  in  a u d io -v isu a l e d u ca tio n  a r e  a  
m ust f o r  tom orrow .!
F u lton  and W hite s ta t e d  th a t  i t  i s  n ecessary  f o r  e d u c a to rs  to  
g iv e  s e r io u s  thou g h t to  th e  com petencies needed by te a c h e rs  to  make e f ­
f e c t i v e  use  o f  a u d io -v is u a l  m a te r ia ls .  They concluded by s t a t i n g  th a t  
i t  becomes in c re a s in g ly  e v id e n t th a t  th e  m a te r ia ls  and methods o f  y e s t e r ­
day a r e  a s  in ad eq u a te  to  p re s e n t  and f u tu r e  needs in  e d u ca tio n  a s  they  
would be in  sc ie n c e  and in d u s try .  No one su g g es ts  th a t  new to o ls  by 
them selves can so lv e  o u r e d u c a tio n a l p roblem s. But i t  i s  more and more 
c l e a r  th a t  th e  job  can n o t be done w ith o u t them .^
The need and im portance o f s tu d ie s  d ea lin g  w ith  th e  u t i l i z a t i o n  
o f  a u d io -v is u a l  m a te r ia ls  a r e  s t r e s s e d  by Edwin E. H enrichson  who a l le g e d  
th a t  methods and p ro ced u res  once s u c c e s s fu l  in  the schoo l rooms o f  th e  
p a s t  a r e  p re s e n tly  in a d e q u a te , and to d a y 's  te ach e rs  a r e  e x p e rie n c in g  th e  
need to  adop t improved te c h n iq u e s  and m ethods to  reach th e  mind and stim u­
l a t e  th e  th in k in g  o f y o u th . H enrichson  concluded by s t a t in g  th a t  fo r  
th o se  te a c h e rs  who d id  n o t re c e iv e  t r a in in g  in  the u t i l i z a t i o n  o f  a u d io ­
v is u a l  m a te r ia ls  d u rin g  t h e i r  p re s e rv ic e  t r a in in g ,  th e  b e s t  means o f  
a c h ie v in g  such a  goal i s  th ro u g h  a  program of in fo rm a tiv e  in - s e r v ic e  edu-
!p . Dean McClusky, "A udio-V isual D is t r u s t  o f  V erbalism  G ives New 
Im petus to  A-V E d u c a tio n ,"  The A ud io-V isual Reader, ed . James S. K inder 
and F. Dean McClusky (Dubuque: W illiam  C. Brown Co., 1954), p . 378.
^W. R. F u lto n  and F. A. W hite, "What C o n s titu te s  Teacher Compe­
te n c e  in  A-V Com m unications?, "  P h i D e lta  Kappan. XL (Jan u a ry , 1959), 
pp . 158-60.
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The need o f  th e  s tudy  was a l s o  em phasized by V. A. W ittic h  who 
a s s e r te d  t h a t  a u d io -v is u a l  m a te r ia ls  can implement th e  in s t r u c t io n a l  p ro ­
gram by c r e a t in g  an a r r a y  o f le a rn in g  ex p erien ces  n ece ssa ry  to  th e  u nder­
s tan d in g  and accom plishm ent of th e  ed u c a tio n a l achievem ent sought to  a 
degree  n o t now a v a i la b le  th rough  t r a d i t i o n a l  p rocedu res and te c h n iq u e s .
He made two g e n e r a l iz a t io n s  re g a rd in g  a u d io -v is u a l  m a te r ia ls :
1. Through a u d io -v is u a l  m a te r ia ls  u s e fu l  and s o c ia l ly  d e s i r a b le  
le a rn in g  e x p e rie n c e s  can be c re a te d  w ith  a  r e a l i t y ,  a  d eg ree  
o f i n t e r e s t ,  and an e f f e c t iv e n e s s  n o t now alw ays c h a r a c te r i z ­
ed by some o f  th e  c u r r e n t ly  a rran g ed  c lassroom  le a rn in g  p ro ­
grams.
2 . To e x p e rie n c e  a u d io -v is u a l  m a te r ia ls  i s  n o t enough bu t r a th e r  
th a t  c a r e f u l  p la n n in g , pup il te a c h e r  p a r t i c ip a t io n ,  d is c u s ­
s io n  in  a n t i c ip a t io n  t o ,  e x p e rien c in g  o f ,  and fo llo w -u p  
p la n n in g  a r e  in h e re n t to  th e  e f f e c t iv e  u t i l i z a t i o n  o f aud io  
v is u a l  m a te r ia ls  as  we r e a l i z e  them to d a y .2
S p e c ia l prom inence was g iven  to  th e  need o f th e  s tu d y  by G a r re t t  
R. W eathers who p o in te d  ou t th a t  d e f ic ie n c ie s  in  use o f a u d io -v is u a l  i n ­
s t r u c t io n a l  a id s  a t  th e  u n d erg rad u a te  le v e l make th e  ta sk  o f th e  b eg in ­
n ing  te a c h e r  h a rd e r .  The o b l ig a t io n s  of th e  su p e rv is o r  a r e  in c re a s e d , 
and th e  need fo r  in - s e r v ic e  t r a in in g  i s  g r e a te r .
He co n tin u ed  by say ing  th a t  one assum ption  i s  reaso n ab ly  s a fe ;  
few c h i ld re n  today can be ta u g h t ad eq u a te ly  w ith  only  a  te x tb o o k . I f  
t h i s  assum ption  i s  g ra n te d , i s  i t  s a f e  to  assume th a t  th e  beg in n in g  
te a c h e rs  w i l l  do an e x p e r t job  o f u s in g  th e  modem to o ls  o f  te a c h in g  i f
1Edwin E. H en rich so n , "T eachers Need In -S e rv ic e  AV T ra in in g ,"  
E d u ca tio n a l S creen . XXXVIII (March, 1959), p . 128.
2w. A. W itt ic h , "How Can A udio-V isual M a te r ia ls  Be In te g ra te d  
In to  th e  I n s t r u c t io n a l  P rogram ?," N a tio n a l A sso c ia tio n  o f  Secondary 
School P r in c ip a l s . XXXVIII (A p r il ,  1954), p. 184.
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th e y  have n ev er seen  them used a s  p a r t  o f  t h e i r  In s t ru c t io n  in  th e  c l a s s ­
room o f th e  te a c h e r  t r a in in g  i n s t i t u t i o n  they  have a tten d ed ?  B eginning 
te a c h e rs  do n o t th in k  so . Follow ing a r e  ty p ic a l  r e p l i e s  to  th e  q u e s tio n , 
"What a d d i t io n a l  ex p e rien ce  a t  th e  u n d erg rad u a te  le v e l  do you now f e e l
shou ld  have been p rov ided  f o r  you?":
"My main c r i t i c i s m  o f u n d erg rad u a te  educa tio n  was th e  use of
s t r a i g h t  l e c tu r e .  Very few co u rse s  used any type o f  a u d io -v is u a l  a i d s . "
"The s tu d e n ts  shou ld  become a c q u a in te d  w ith  a l l  v is u a l  a id s  d u r ­
in g  c o l le g e  so t h e y ' l l  n o t w aste  te a c h in g  tim e ex p e rim en tin g ."
"The use  o f  a u d io -v is u a l  a id s  was d e sc rib e d  and d isc u sse d  bu t 
a c tu a l  u se  in  c la s s e s  them selves was v e ry  in f r e q u e n t ."
" I  would have a p p re c ia te d  some ex p erien ce  w ith  a u d io -v is u a l  a id s  
o th e r  than  m otion p i c t u r e s . "
W eathers concluded by s t a t i n g  th a t  a u d io -v is u a l  m a te r ia ls  and 
equipm ent canno t be used most e f f e c t iv e l y  by th e  g re a t  m a jo r ity  o f  t e a ­
c h e rs  excep t th rough  e f f e c t iv e  u n d e rg rad u a te  t r a in in g ,  o r la c k in g  th a t ,  
th ro u g h  e f f e c t iv e  in - s e r v ic e  t r a in in g  and adequa te  su p e rv is io n . F a c i l i ­
t i e s  f o r  in - s e r v ic e  t r a in in g  and a d eq u a te  su p e rv is io n  a re  la ck in g  in  many 
s i t u a t i o n s .  T h e re fo re , u n le s s  te a c h e rs  have a t  l e a s t  some c o n ta c t  w ith  
a u d io -v is u a l  m a te r ia ls  in  t h e i r  p r e - s e r v ic e  t r a in in g ,  th e  m a jo r ity  w i l l  
n ev e r develop  th e  s k i l l s  and u n d e rs ta n d in g s  th a t  a r e  n e c e ssa ry  a t t r i b u t e s  
o f  th e  e f f e c t iv e  te a c h e r  to d a y .1
The need o f th e  s tu d y  was f u r th e r  emphasized by R obert E. de 
K ie f f e r  who p o in te d  ou t t h a t  n o t on ly  a r e  fo u r -y e a r  i n s t i t u t i o n s  concerned
^ G a rre tt R, W eathers, "T eachers  Teach a s  They Are T au g h t,"  The 
N a tio n s  S ch o o ls . LIT (Septem ber, 1953), pp. 90-92.
w ith  th e  p re - s e rv ic e  ed u ca tio n  o f te a c h e r s ,  b u t th ey  a ls o  p lay  a  v i t a l  
r o l e  in  o f f e r in g  advanced ed u ca tio n  to  in - s e r v ic e  te a c h e r s .  Most o f  th e  
i n s t i t u t i o n s  of h ig h e r le a rn in g  which a r e  engaged in  te a c h e r  ed u ca tio n  
a r e  com m itted to  a  program of a s s i s t i n g  te a c h e r s  in  th e  f i e l d  by means o f 
g ra d u a te  s tu d y , w orkshops, c l i n i c s ,  c o n fe re n c e s , s h o r t  c o u rse s , p u b lic a ­
t i o n s ,  and s im i la r  a c t i v i t i e s .  Because o f  th e  r e l a t i v e l y  re c e n t d ev e lo p ­
ment in  e l e c t r o n ic  to o ls  o f  com m unication, th e  in - s e r v ic e  ed u ca tio n  in  
th e  a u d io -v is u a l  f i e ld  is  co n s id ered  of m a jo r im portance in  th e  im prove­
ment o f in s t r u c t io n  th roughout th e  n a t io n :
de  K ie f f e r  showed in  h is  s tu d y  th a t  th e re  i s  a d i r e c t  r e l a t i o n ­
s h ip  between th e  s iz e  of th e  s tu d e n t body o f an i n s t i t u t i o n  and th e  p rob­
a b i l i t y  t h a t  i t  i s  conducting  an a u d io -v is u a l  program . In conclud ing  he 
s ta t e d  th a t  few o th e r  p ro fe s s io n a l  c o u rse s  in  e d u ca tio n  re q u ire  a s  much 
la b o ra to ry  equipm ent a s  do co u rses  in  a u d io -v is u a l  e d u c a tio n . S tu d en ts  
m ust be p rov ided  w ith  o p p o r tu n i t ie s  f o r  th e  developm ent o f s k i l l s  in  
equipm ent o p e ra tio n  and th e  p ro d u c tio n  o f teacher-m ade m a te r ia l s . !
Good e d u ca tio n a l psychology su p p o r ts  th e  th e o ry  th a t  s tu d e n ts  
le a m  b e s t  and r e ta in  more i f  they  a r e  a llo w ed  to  p r a c t ic e  a  s k i l l  s h o r t ­
ly  a f t e r  i t  has been dem onstrated  and e x p la in e d . I t  would seem most 
l o g i c a l ,  th e r e f o r e ,  th a t  s tu d e n ts  be ex p ec ted  to  u se  a u d io -v is u a l  m a te r­
i a l s  in  t h e i r  p ra c t ic e  te a c h in g .
! R obert de K ie f f e r ,  *AV A c t iv i t i e s  o f  C o lleg es  and U n iv e r s i t ie s  
in  T eacher E d u ca tio n ,"  A udio-V isual Communication Review. V II (S p rin g , 
1959), pp. 122-137.
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L im ita tio n s  o f  th e  Study
T his s tu d y  was l im ite d  to  th e  sev en te en  o r ig in a l  Negro Land G rant 
C o lle g e s . I t  was f u r th e r  lim ite d  to  th o se  s e c t io n s  o f th e  N ational De­
fe n s e  E du ca tio n  Act o f  1958 which a r e  s p e c i f i c a l l y  concerned  w ith  h ig h e r  
e d u c a tio n , and to  th o se  a s p e c ts  o f th e  c o l le g e s  a f f e c te d  by th e se  p a r ­
t i c u l a r  s e c t io n s .
H ypotheses P e r ta in in g  to  th e  Study
T here a r e  many b e n e f i ts  w hich th e se  sev en te en  c o l le g e s  would r e ­
c e iv e  a s  a  r e s u l t  o f  p a r t i c ip a t in g  in  th e  N a tio n a l D efense Education p ro ­
gram s. I t  was because  o f th e se  b e n e f i t s  t h a t  th e  fo llo w in g  hypotheses 
w ere made:
1 . T hat more s tu d e n ts  would be e n ro l le d  in  th e s e  c o lle g e s  than  
w ere e n ro lle d  p r io r  to  th e  NDEA.
2 . T hat more s tu d e n ts  a t  th e s e  c o l le g e s  would be m ajoring in  
s c ie n c e ,  m athem atics, and modern fo re ig n  language as a r e ­
s u l t  o f  th e  NDEA.
3 . T hat th e se  c o lle g e s  would be  t r a i n in g  more persons in  g u id ­
an ce  and co u n se lin g  as  a  r e s u l t  o f th e  NDEA.
4 . T hat th e s e  c o lle g e s  would be co n d u c tin g  re s e a rc h  in th e  a re a  
o f  b e t t e r  u t i l i z a t i o n  o f com m unication m edia a s  a  r e s u l t  o f 
th e  NDEA.
5 . T hat th e  q u a l i ty  o f i n s t r u c t io n  would be improved a t th ese  
c o l le g e s  a s  a  r e s u l t  o f th e  NDEA.
6 . H m t th e s e  c o l le g e s  would be  e x te n d in g  t h e i r  course  o f f e r in g s  
in  th e  a r e a  o f a u d io -v is u a l  in s t r u c t io n  a s  a  r e s u l t  o f  th e  
NDEA.
7 . T hat a l l  p ro s p e c tiv e  te a c h e rs  w ould be re q u ire d  to  take  a t  
l e a s t  one co u rse  in  a u d io -v is u a l  i n s t r u c t io n  a s  a  r e s u l t  o f 
th e  NDEA.
8 . H ia t th e s e  c o lle g e s  would be co n d u c tin g  more workshops and
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c o n fe ren c es  In  a u d io -v is u a l I n s t r u c t io n  a s  a r e s u l t  o f th e  
NDEA.
9. T hat th e s e  c o l le g e s  would be exposing  t h e i r  p ro sp e c tiv e  
te a c h e rs  to  language la b o ra to r ie s  a s  a  r e s u l t  o f th e  NDEA.
10. T hat th e se  c o l le g e s  would be e n r ic h in g  t h e i r  in s t r u c t io n a l  
program s w ith  th e  use o f  e d u c a tio n a l t e le v i s io n  a s  a  r e s u l t  
o f  th e  NDEA.
D e f in it io n  o f  Terms
O p e ra tio n a l d e f in i t i o n s  of term s used  in  t h i s  s tu d y  a re  as
fo llo w s i
In f lu e n c e .--T h e  power of th e  N a tio n a l D efense E ducation  Act o f  
1958 to  e f f e c t  changes in  th e s e  seven teen  c o l le g e s  i s  in te r p r e te d  as 
" in f lu e n c e *  in  t h i s  s tu d y .
The N a tio n a l D efense TMugAtjon Act o f  1958. --T h is  Act i s  r e f e r r e d  
to  as. s e l e c t i v e  l e g i s l a t i o n  because i t  does n o t p ro v id e  g e n e ra l a id  to  
e d u c a tio n  b u t i s  aimed s p e c i f i c a l ly  toward s tre n g th e n in g  c e r t a in  w eakness­
e s  in  th e  N a tio n 's  sch o o ls  and c o l le g e s .  The s ta t e d  purpose o f  th i s  Act 
i s  a s  fo llo w s : "To p ro v id e  s u b s ta n t ia l  a s s i s ta n c e  in  v a r io u s  forms to
in d iv id u a ls ,  and to  s t a t e s  and t h e i r  s u b d iv is io n s ,  in  o rd e r  to  in su re  
t r a in e d  manpower of s u f f i c i e n t  q u a l i ty .a n d  q u a n t i ty  to  meet th e  n a t io n a l  
d e fe n se  needs o f  th e  U nited  S t a t e s .1
O r ig in a l . - -T h is  term  i s  used to  in c lu d e  th o se  c o l le g e s  which a r e  
no lo n g e r "N egro" c o l le g e s ,  because o f  in te g r a t io n  r e s u l t in g  from th e  de­
s e g re g a t io n  movement, b u t w hich were e s ta b l is h e d  f o r  Negroes by th e  17 
s t a t e s  m a in ta in in g  se g re g a te d  school system s.
^D. S. C ongress, House Committee on E ducation  and L abor, The 
N a tio n a l D efense E ducation  Act o f 1958. Pub. Law 864, 85 C ong., 1958, p. 5.
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Negro Land-G rant C o lle g e s .--T h o se  c o l le g e s  endowed by th e  M o rlll 
Act o f  J u ly  2 f  1962 in  th e  seven teen  s t a t e s  w hich m ain ta ined  seg reg a ted  
school sy stem s, a r e  r e f e r r e d  to  in  t h i s  s tu d y  a s  "Negro Land-Grant 
C o lle g e s ." !
A ud io -v isu a l i n s t r u c t io n .--A ny te a c h in g - le a rn in g  s i tu a t io n  which 
u t i l i z e s  m a te r ia ls  a c t in g  upon and s t im u la t in g  th e  a u d io  and senso ry  
mechanism i s  id e n t i f i e d  a s  " a u d io -v is u a l  i n s t r u c t io n . "
Method and P rocedure  o f  th e  Study
The survey  method was used in  t h i s  s tu d y . The d a ta  w ere secured  
by means o f  a  q u e s tio n n a ire  (Appendix C) w ith  an accompanying cover 
l e t t e r  (Appendix B ). T h is  in s tru m e n t and th e  l e t t e r  were s e n t  to  the p re ­
s id e n ts  o f the  sev en teen  p a r t i c ip a t in g  i n s t i t u t i o n s .  A p re lim in a ry  l e t t e r  
(Appendix A) was s e n t  o u t p r io r  to  th e  q u e s tio n n a ire  re q u e s tin g  th e  co­
o p e ra t iv e  p a r t i c ip a t io n  o f  th e se  c o l le g e s .
The sev en teen  p a r t i c ip a t in g  i n s t i t u t i o n s  w ere coded w ith  th e  l e t ­
t e r s  A th rough  Q a c c o rd in g  to  th e  tim e th e  r e tu rn s  w ere re c e iv e d . That i s  
to  say , th e  r e tu rn  which was re c e iv e d  f i r s t  was coded a s  " I n s t i t u t i o n  A"; 
th e  one rec e iv e d  second a s  " I n s t i t u t i o n  B"; and so on.
One hundred p e rc e n t r e tu rn s  w ere re c e iv e d  from the  seven teen  
in s t i t u t i o n s  invo lved  in  th e  s tu d y . N ine r e tu r n s  were rec e iv e d  a s  a  r e ­
s u l t  o f  th e  cover l e t t e r  w hich accom panied th e  q u e s tio n n a ire .  No qu es­
t io n n a ir e s  were re c e iv e d  as  a  r e s u l t  o f  th e  fo llo w -u p  l e t t e r  (Appendix 
D ). This prompted th e  d is p a tc h in g  o f  l e t t e r s  to  f r ie n d s  and a c q u a in t-
^"C o lleges Land G ra n t,"  E ncycloped ia America. 1958 e d . .
V ol. V II.
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ances who w ere req u es te d  to  c o n ta c t th e  p r e s id e n ts  of th e  e ig h t  non­
respond ing  i n s t i t u t i o n s .  Four r e tu rn s  were re c e iv e d  a s  a r e s u l t  o f  th e se  
" c o n ta c t"  l e t t e r s .  P erso n a l te lephone  c a l l s  w ere made in  o rd e r  to  secu re  
th e  fo u r  rem ain ing  q u e s tio n n a ire s .
The d a ta  were ta h û la te d  and analyzed  to  de te rm in e  th a t  which was 
r e le v a n t  and s ig n i f i c a n t .  The d a ta  were re p o r te d  by u s in g  p e rc e n ta g e s .
CHAPTER I I
9
HISTORY OF THE NEGRO LAND-GRANT COLLEGES
One of th e  fu n c tio n s  o f  h i s to r y  i s  to  im part knowledge o f the  
p a s t  a s  a  means o f c o n t r ib u t in g  to  an a p p r a i s a l  o f and p re p a ra t io n  for 
th e  p re s e n t and f u tu r e .  An overview  o f th e  h i s t o r i c a l  background in c lu d ­
ing  th e  s o c ia l ,  economic and e d u c a tio n a l h e r i t a g e  o f th e se  i n s t i t u t i o n s  
i s  p re se n te d  h e re  as a  means o f p ro v id in g  some u n d e rs ta n d in g  a s  to  why 
th ey  would o r would n o t be in flu e n c e d  by th e  N a tio n a l D efense Education 
Act of 1958.
The M o rr il l  Act o f 1862 prov ided  f o r  th e  e s ta b lish m e n t o f seven­
te e n  c o lle g e s  in  th e  sev en teen  Southern  S ta te s  which m a in ta in ed  segrega­
te d  schoo l system s. These c o l le g e s  w ere r e f e r r e d  to  a s  th e  Negro Land- 
G rant C o lle g e s .!
Eddy p o in ted  o u t th a t  th e se  i n s t i t u t i o n s  have developed  under 
e n t i r e l y  d i f f e r e n t  c o n d it io n s  and w ith  h an d icap s  unknown to  th e  o th e r  
f i f t y - tw o  la n d -g ra n t i n s t i t u t i o n s .  The Negro Land-G rant C o lleg es  a re  th e  
p ro d u c t o f a  s o c ia l  and economic p a t te r n  o f a  p a r t i c u l a r  re g io n  ra th e r  
th an  a n a t io n .  TheSe Negro i n s t i t u t i o n s  have been and c o n tin u e  to  be 
o p e ra t in g  under a tim e la g  o f some f i f t e e n  to  tw e n ty -f iv e  y e a rs  behind 
th e  w h ite  Land-G rant C o lle g e s .%
^"C olleges Land G ra n t ,” E ncycloped ia A m ericana. 1958 e d . , Vol. V II,
^Edward D. Eddy, J r . ,  C o lleges f o r  Our lan d  and Time (New York: 
H arper and B ro th e rs  P u b lis h e r ,  1957), pp. 257-258.
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A lcorn U n iv e rs ity  was th e  f i r s t  Negro Land-G rant C o lleg e . The 
m a jo r i ty  o f  th e  so u th e rn  s ta t e s  took no a c t io n  in  b e h a lf  o f  Negro land- 
g r a n t  e d u c a tio n  u n t i l  th ey  were induced to  do so under th e  term s o f the 
Second M o rr i l l  Act o f 1890. The p ro v is io n s  o f  t h i s  a c t  a r e  a s  fo llo w s:
No money s h a l l  be paid  ou t under t h i s  a c t  to  any S ta te  o r  T e r r i­
to ry  f o r  th e  su p p o rt and m ain tenance o f  a  c o l le g e  where a d i s t i n c ­
t io n  o f  ra c e  o r c o lo r  i s  made in  th e  adm ission  o f s tu d e n ts ,  bu t th e  
e s ta b lis h m e n t and m ain tenance o f  such c o l le g e  s e p a r a te ly  f o r  w hite  
and c o lo re d  s tu d e n ts  s h a l l  be h e ld  to  be in  com pliance w ith  th e  pro­
v is io n s  o f th i s  a c t  i f  th e  funds re c e iv e d  in  such S ta te  o r  T e r r i ­
to ry  be e q u ita b ly  d iv id e d  as  h e r e in a f te r  s e t  f o r t h . 1
These p ro v is io n s  and a  s p e c i f i c a t io n  th a t  “ s e p a ra te  bu t equal"  
f u l f i l l s  th e  m andate.
D is t in c t iv e  F ea tu re s  and Problem s
Eddy s ta te d  th a t  a l l  le v e ls  of Negro e d u c a tio n  w ere a f f e c te d  p ro ­
fo u n d ly  by th e  s o c ia l  and economic c o n d itio n s  in  th e  so u th e rn  s t a t e s .
The m en ial types  o f o ccu p a tio n s  engaged in  by th e  Negro was a f a c to r  
w hich p rev en ted  th e  grow th o f h i s  ed u c a tio n . Many p erso n s  in  th e  South 
f e l t  t h a t  th e  Negro cou ld  no t b e n e f i t  from  an ed u ca tio n  because  o f h is  
p e r s o n a l i ty  and la ck  o f a b i l i t y ,  and th e re b y  such money would be w a s te fu lly  
s p e n t .2
One o f th e  most im p o rtan t problem s o f  th e  Negro Land-G rant 
C o lle g e s , a c c o rd in g  to  Eddy, was an in a d eq u a te  system  o f Negro p u b lic  
e d u c a tio n  in  th e  South.. There were on ly  s ix ty - f o u r  p u b lic  h igh  schools 
f o r  Negroes in  th e  so u th e rn  s t a t e s  a s  l a t e  as  1915, and on ly  f o r ty - f iv e
J-U. S . D epartm ent o f  I n t e r i o r ,  O ffic e  o f E d u ca tio n , Survey of 
L and-G ran t C o lleges and U n iv e r s i t ie s  (W ashington: U. S. Government 
P r in t i n g  O f f ic e ,  1930), p . 13.
^Eddy, op. c i t . .  p . 259.
-  16 -
o f  them o ffe re d  a fo u r -y e a r  cu rr ic u lu m . The fu n c tio n  o f e lem en tary  and 
secondary  school work f o r  many y e a rs  was perform ed by th e  Negro Land- 
G rant C o lleg es . The d i f f i c u l t y  o f  o b ta in in g  t r a in e d  and com petent 
te a c h e rs  was one o f th e  e f f e c t s  o f th e  re ta rd e d  e d u c a tio n a l s i t u a t io n  of 
th e  Negro in  th e  S ou th . I t  was n o t on ly  a  problem  of f in d in g  adequa te  
te a c h e rs  b u t, a l s o ,  th e  p e rp le x in g  ta s k  o f paying d ecen t s a l a r i e s . !
The Negro L and-G rant C olleges w ere in  d e p lo ra b le  c o n d itio n  d u r ­
in g  th e  f i r s t  tw e n ty -f iv e  y e a rs  o f  t h e i r  e x is te n c e . They were p r a c t i ­
c a l ly  d e s t i t u t e  and most in a c t iv e .  Support from the  s t a t e s  was very  
m eager, o f te n  le s s  than  th a t  from th e  F ed era l Government. P re s id e n t 
Gandy p o in ted  out t h a t  no e f f o r t  was made to  encourage improvement o r  
en la rg em en t. Many o f th e  b u ild in g s  became d i la p id a te d  and ram shackled . 
There was p r a c t i c a l ly  no equipm ent f o r  te a c h in g  such a s  la b o ra to r ie s  and 
maps. Many o f th e  c o l le g e s  d id  n o t have even an adequate  supp ly  of 
b lack b o ard s  in  t h e i r  c la ss ro o m s . The l iv in g  c o n d itio n s  of th e  s tu d e n ts  
and te a c h e rs  were u n s a n i ta ry  and b re e d e rs  o f d i s s a t i s f a c t i o n ,  and th e  
te a c h e rs  were w o efu lly  u n d e rp a id .2
The t o t a l  v a lu e  o f  th e  combined p la n ts  o f  th e  c o lle g e s  in  1914 
was e s tim a ted  to  be $2 ,507 ,434 . • Income from th e  F ed era l g ra n ts  was 
$281,030, w ith  s t a t e  a p p ro p r ia t io n s  am ounting to  $368,487. By 1925, 
p la n t  v a lu e  bad r i s e n  to  $7 ,979,848, and s t a t e  su p p o rt to  $1 ,455,260 , 
s t i l l  a sharp  c o n t r a s t  to  th e  developm ent and in c re a se d  su p p o rt o f  th e
l l b i d . .  p. 260,
2proceed ings o f  th e  Annual C onference of the  P re s id e n ts  o f Negro 
Land-G rant C olleges (John  M. Gandy, 1925), p. 99.
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o th e r  f i f ty - tw o  la n d -g ra n t  i n s t i t u t i o n s  d u rin g  th i s  p e r io d .1
Eddy a s s e r te d  th a t  th e  Negro Land-G rant C olleges w ere in  much 
b e t t e r  shape d u rin g  th e  decade o f  the t h i r t i e s .  Whereas as l a t e  a s  1930 
o n ly  th re e  o f  th e  sev en teen  i n s t i t u t i o n s  cou ld  meet th e  s ta n d a rd s  e s ta b ­
l ish e d  by a c c r e d i t in g  a g e n c ie s  f o r  l i b r a r i e s ,  by 1940 on ly  two were b e ­
low s ta n d a rd .2
Prim ary F unction  and S e rv ic e s  Rendered
Chapman a l le g e d  th a t  th e  p r in c ip le  fu n c tio n  o f  th e  Negro Land- 
G rant C o lle g e s , in  c o n t r a s t  to  th e  o th e r  la n d -g ra n t i n s t i t u t i o n s ,  has 
been la rg e ly  th a t  o f  t e a c h e r - t r a in in g .  I t  was d ic ta te d  in  some m easure 
by th e  grow th o f  p u b lic  and p r iv a te  e d u c a tio n a l f a c i l i t i e s  f o r  Negro 
you th  and th e  demand fo r  te a c h e r s ,  as w ell as by s o c ia l  r e s t r i c t i o n s  on 
o th e r  p ro fe s s io n a l  f i e l d s  which Negroes m ight e n te r .  The r e s p o n s ib i l i ty  
f o r  e d u ca tin g  more and b e t t e r  te a c h e rs  was th r u s t  upon th e  la n d -g ra n t  
i n s t i t u t i o n s  because th e  p r iv a te  Negro c o l le g e s  were o r ie n te d  tow ard th e  
pu re  l i b e r a l  a r t s .  In g ra d u a te  s tu d y , f o r  in s ta n c e , in  1953 th e  educa­
t io n  m ajors numbered more th an  fo u r  tim es th e  combined e n ro llm en t o f th e  
o th e r  th re e  f i e l d s  in  w hich g raduate  s tu d e n ts  w ere re p o r te d . The o p e ra ­
t io n  of summer s e s s io n  work became an im p o rtan t p a r t  o f th e  Negro Land- 
G rant C o lleg e  program  a s  a r e s u l t  of t h i s  em phasis on t e a c h e r - t r a in in g .3
^U. S. D epartm ent o f I n te r io r ,  op. c i t . .  p . 18.
2Eddy, op. c i t . .  p. 261.
3q . J .  Chapman, "A H is to r ic a l  Study o f Negro Land-G rant C o lleges 
in  R e la tio n sh ip  w ith  T h e ir  S o c ia l ,  Economic, P o l i t i c a l ,  and E d u ca tio n a l 
Backgrounds and A Program f o r  T heir Improvement" (U npublished Ed. D. 
D is s e r ta t io n ,  C o lleg e  o f  E d uca tion , Ohio S ta te  U n iv e rs ity , 1955), p. 42.
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Chapman f u r th e r  s ta t e d  th a t  th e  Negro c o l le g e s  have n ev er g iven  
s tro n g  em phasis to  th e  t r a d i t i o n a l  la n d -g ra n t s u b je c t s .  The number in 
a g r ic u l tu r e  fo r  many y e a rs  was very  sm a ll,  and in s t r u c t io n  in  mechanic 
a r t s  was lim ite d  to  manual t r a in in g  and t r a d e s .  Negro g ra d u a te s  found 
i t  d i f f i c u l t  to  f in d  employment a t  any o th e r  l e v e l ,  and th e  c o l le g e s  
them selves were handicapped  by th e  la c k  o f equipm ent so n e c e ssa ry  to  p ro ­
f e s s io n a l  en g in ee rin g  t r a i n in g .  U n til  re c e n t y e a rs  th e  work has been 
g iven  a lm ost e n t i r e ly  on a h ig h  school le v e l and has c o n s is te d  o f  mechani­
c a l  d raw ing , au tom obile  m echanics, c a rp e n try ,  m asonry, b u i ld in g  c o n s tru c ­
t i o n ,  pow er-p lan t e n g in e e r in g , p r in t in g ,  and in d u s t r i a l  management. The 
developm ent of home econom ics has been s l i g h t l y  more c o n s is te n t  w ith  the  
non-Negro la n d -g ra n t i n s t i t u t i o n s .  With th e  in c re a se d  i n t e r e s t  in  nu­
t r i t i o n  and c h i ld  developm ent, home econom ics g ra d u a te s  found more demand 
fo r  t h e i r  s e rv ic e s .^
There was l i t t l e  m i l i t a r y  t r a in in g  prov ided  in  Negro Land-G rant 
C o lleg es  u n t i l  World War I I .  The U nited  S ta te s  O ff ic e  o f  E ducation  has 
emphasized s in c e  th a t  tim e th e  o b lig a tio n  of th e se  i n s t i t u t i o n s  to  o f f e r  
m i l i t a r y  in s t r u c t io n ,  w hether o r  n o t an ROTC u n i t  i s  p rov ided  th rough  
F ed era l a s s i s ta n c e .  The Departm ent o f D efense has e s ta b l is h e d  u n i t s ,  
w ith  v a ry in g  d eg rees  o f s u c c e s s ,  in  most o f th e  i n s t i t u t i o n s  d e s p i te  th e  
re lu c ta n c e  o f th e  v a r io u s  b ranches o f  s e r v i c e .2
The Negro L and-G rant C o lleg es , as  re p o rte d  by Eddy, have been 
and  co n tin u e  to  be c a l le d  upon fo r  th e  re n d e rin g  o f s e r v ic e ,  b o th  in
^I b id . . p. 45.
2y. S. D epartm ent o f  I n t e r i o r ,  op. c i t . .  p . 23.
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q u a l i ty  and q u a n t i ty ,  f a r  beyond th a t  u s u a lly  expected o f i n s t i t u t i o n s  
o f  t h e i r  s iz e  and s t a t u r e .  The seven teen  s t a t e s  in  which th e  c o lle g e s  
a r e  lo c a te d  a re  p o p u la ted  by th e  g re a t  m a jo r ity  o f th e  n a t io n 's  N egroes, 
most o f whom l iv e  in  r u r a l  a r e a s ,  le av in g  to  th e  Negro la n d -g ra n t i n s t i ­
tu t io n s  a  s ta g g e r in g  jo b  o f r a i s in g  the  le v e l  of l iv in g  and w orking con­
d i t i o n s .  These i n s t i t u t i o n s  have succeeded in  making a  c o n t r ib u t io n  to  
th e  l i f e  o f  t h e i r  ra c e  which o th e rw ise  would never have been made. They 
have p roven , to o , th e  wisdom of government assum ption o f th e  r e s p o n s ib i­
l i t y  f o r  th e  h ig h e r  ed u ca tio n  o f th e  Negro, and th e  c o n t r ib u t io n  which 
th e  educated  Negro can make to  th e  s t a t e  and to  s o c ie ty .^
A v e ry  s ig n i f i c a n t  in d ic a tio n  o f th e  p re se n t s t a tu s  o f  th e  Negro 
Land-G rant C o lleg es , a s  po in ted  ou t by O rr, i s  found in  t h e i r  f u l l  ac ­
cep tan ce  a s  members o f  th e  American A sso c ia tio n  o f Land-G rant C olleges 
and U n iv e r s i t ie s .  This s ig n i f i c a n t  s te p  was taken  in  1954.^
E in a rtc ia l S i tu a t io n  
D avis re p o r te d  th a t  th e  Negro Land-G rant C o lleges have been held  
back as  much by f in a n c ia l  s tr in g e n c y  as by s o c ia l  c o n d it io n s .  He f u r ­
th e r  s ta t e d  th a t  in  1937 th e  w hite  la n d -g ra n t c o lle g e s  in  sev en teen  
so u th e rn  s t a t e s  m a in ta in in g  s e p a ra te  sch o o ls  expended $13,360,598 of 
F ed era l funds in  o r  th rough  w h ite  i n s t i t u t i o n s  w h ile  on ly  $504,767 was 
sp en t in  Negro i n s t i t u t i o n s .  Whereas th e  Negroes c o n s t i tu te d  23 p e rc e n t 
o f  th e  t o t a l  p o p u la tio n  o f th e  seven teen  s t a t e s  in  1930, a s  l a t e  a s  1935-
^Eddy, op. c i t . .  p . 265.
^Clyde L. O rr, "An A n a ly tic a l Study o f  th e  C onference o f P r e s i ­
d e n ts  o f  Negro Land-G rant C o lleges” (U npublished Ed. D. D is s e r ta t io n ,  
G raduate School, U n iv e rs ity  o f  K entucky, 1959), p. 47.
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36 th e  Negro c o l le g e s  rec e iv e d  on ly  s ix  p e rc e n t o f  th e  funds appo rtioned  
to  th e  s t a t e s  f o r  th e  su p p o rt o f Land G rant C o lle g e s . There is  no doubt 
th a t  the e d u c a tio n a l s tan d a rd s  in  th e  Negro c o l le g e s  have s u ffe re d  be­
cau se  o f lack  o f f in a n c ia l  su p p o rt, and th a t  o p p o r tu n i t ie s  fo r  Negro 
s tu d y  in  a wide v a r ie ty  o f  f i e l d s  have been c u r t a i l e d  on b o th  economic 
and s o c ia l  grounds.
The O utlook
The d ea th  k n e l l  was sounded f o r  s e g re g a tio n  in  p u b lic  supported 
i n s t i t u t i o n s  by th e  Supreme C ourt d e c is io n  o f 1954, and i t  w il l  no t be 
long  b e fo re  th e  two ”hard core*  so u th e rn  s t a t e s  w hich have no v e s t ig e  
o f  r a c i a l  in te g r a t io n  w i l l  have to  open t h e i r  doors o f e d u c a tio n a l i n s t i ­
tu t io n s  to  a l l  r a c e s .  This p ro s p e c t ,  w ith in  i t s e l f ,  proposed problems 
f o r  the  Negro Land-G rant C o lleg es .
The fu tu r e  o f th e  Negro Land-G rant C o lle g e s , acco rd in g  to  Eddy, 
i s  d o u b tfu l .  He concluded th a t  what w i l l  happen to  th e  s e p a ra te  Negro 
c o lle g e s  a s  a r e s u l t  o f th e  U nited S ta te s  Supreme C ourt d e c is io n  in ­
v a l id a t in g  th e i r  lo n g -h e ld  s e p a ra te  b u t equal approach  i s  an open ques­
t i o n . 1
O rr s ta te d  th a t  many changes in  th e  s o c ia l  and economic s t r u c tu r e  
on th e  so u th e rn  reg io n  have come ab o u t as a  r e s u l t  o f  th e  movement from 
an a g ra r ia n  economy to  an i n d u s t r i a l  one. One o f th e  m ajor o b je c tiv e s  
o f  th e  Negro Land-Grant C o lleges i s  t h a t  o f  p re p a r in g  th e  Negro to  l iv e  
in  an in d u s t r i a l  s o c ie ty .  Much can be  done in  th e se  c o l le g e s  to  a ssu re
^Eddy, op. c i t . .  p . 265.
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th e  c h i ld re n  o f  th e  r u r a l  so u th e rn  Negro, s ince  he i s  m ost o f te n  i l l -  
p rep a red  to  meet th e  c h a lle n g e s  o f urban l i f e ,  th a t  they  w i l l  n o t be 
face d  w ith  so g r e a t  a  problem  in  th e  f u tu r e .  The p re s id e n ts  o f th e se  
Negro c o lle g e s  w i l l  need to  r e a l i z e  th a t  th e i r  s tu d e n ts  w i l l  have to  be 
b e t t e r  p repared  than  e v e r  b e fo re  to  meet th e  demands o f  s o c ie ty ,  bo th  
s o c ia l ly  and eco n o m ic a lly .!
Atwood p re d ic te d  th a t  some la n d -g ra n t c o lle g e s  e s ta b l is h e d  fo r  
Negroes may cea se  to  be la n d -g ra n t c o l le g e s ;  but he doubted th a t  any , o r 
c e r t a in l y ,  n o t many, w i l l  c e a se  to  fu n c tio n  as c o l l e g e s .%
I t  i s  very  l i k e ly  th a t  as  p ro g re ss  in  in te g r a t io n  i s  made o th e r  
s t a t e s  w i l l  fo llow  th e  p lan  o f  West V irg in ia .  The West V irg in ia  Board o f 
E ducation  decided  a s  a  r e s u l t  of a  su rv ey , c i te d  by O rr, th a t  th e  land - 
g ra n t  fu n c tio n  o f th e  s t a t e s  could b e s t  be c a r r ie d  on in  one la n d -g ra n t 
i n s t i t u t i o n .  The F ed e ra l funds could  then  be a l lo c a te d  to  one i n s t i t u ­
t io n  r a th e r  than  tw o, and i t  was t h e i r  judgement th a t  a  more ad eq u a te  
program , in c lu d in g  p e rso n n e l and f a c i l i t i e s ,  would be th e  r e s u l t . 3
No m a tte r  how w e ll equ ipped , o r  h eav ily  endowed, th e  Negro Land- 
G rant C olleges a re  in  th e  f u tu r e ,  they  w i l l  be e f f e c t iv e  in  perform ing  
th e  s e rv ic e s  re q u ire d  o f  them only  in  p ro p o rtio n  to th e  type  o f adm in is­
t r a t i v e  le a d e rsh ip  w hich i s  a t tu n e d  to  th e  unique needs and demands o f 
Negro you th . These Negro y ou th  need th e  a ssu ran ce  th a t  th e  a d m in is tr a t io n
! o r r ,  op. c i t . .  p . 39.
^Rufus B. Atwood, "The F u tu re  o f th e  Negro L and-G rant C o lle g e ,"
The Jo u rn a l o f  Negro E d u ca tio n . XIX (Summer, 1958), p. 381.
3 0 r r , op. c i t . .  p. 40.
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of th e se  I n s t i t u t i o n s  i s  le s s  concerned ab o u t p e rso n a l s t a tu s  and v e s te d  
i n t e r e s t  and more concerned  ab o u t ed u ca tio n  fo r  f u l l  c i t i z e n s h i p  and f o r  
le a d e rsh ip  in  a  dem ocracy.
These i n s t i t u t i o n s  w i l l  no t only  be expected  to  meet th e  u rg e n t 
needs c£ th e  Negro y o u th  b u t ,  a l s o ,  th e  needs o f th e  community in  which 
they  a r e  lo c a te d .  The e x te n t  to  which they  w i l l  ad eq u a te ly  perfo rm  th i s  
fu n c tio n  w i l l  a lso ' depend upon th e  ty p e  of a d m in is tr a t iv e  le a d e r s h ip  they  
have. These r e s p o n s i b i l i t i e s  p la c e  th e  fu tu r e  o f th e  Negro L and-G rant 
C olleges sq u a re ly  in to  th e  hands o f t h e i r  a d m in is t r a t iv e  p e rs o n n e l.  T h is , 
indeed , in c lu d e s  th e  w h ite  b oards  o f  t r u s te e s  which a r e  over many o f th e se  
i n s t i t u t i o n s .
Summary
The Negro L and-G rant C o lleges were e s ta b l is h e d  as  a  r e s u l t  of th e  
M o rr ill  Act o f 1862. However, th e  m a jo r ity  of th e  so u th e rn  s t a t e s  took 
no a c t io n  in  b e h a lf  o f  Negro la n d -g ra n t ed u ca tio n  u n t i l  they  w ere induced 
to  do so un d er the  te rm s o f th e  second M o rr i l l  Act o f 1890. A lcom  
U n iv e rs ity  was th e  f i r s t  Negro Land-G rant C o lleg e .
The s o c ia l  and  economic c o n d itio n s  in  th e  so u th e rn  s t a t e s  a f f e c te d  
a l l  le v e ls  o f  Negro e d u c a tio n . T h e re fo re , one o f  th e  m ost im p o rta n t p ro ­
blems o f  th e  Negro L and-G rant C o lleges was an  in a d eq u a te  system  o f Negro 
p u b lich  ed u ca tio n  in  th e  S ou th . A nother problem  was th e  o ld  d i l a p id a te d  
b u ild in g s  w ith  p r a c t i c a l l y  no equipm ent.
The p r in c ip le  fu n c tio n  o f th e  Negro Land-G rant C o lleg es  has  been 
la rg e ly  th a t  o f t e a c h e r - t r a in in g .  T his em phasis on t e a c h e r - t r a in in g  
c o n tr ib u te d  to  th e  o p e ra t io n  o f  summer s e s s io n  work a t  th e se  i n s t i t u t i o n s .
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T here was l i t t l e  m i l i t a r y  t r a in in g  prov ided  u n t i l  World War I I .
The Negro Land-G rant C o lleges have been h e ld  back a s  much by 
f in a n c ia l  s tr in g e n c y  a s  by s o c ia l  c o n d i tio n s .  In  1930 the  sev en teen  
so u th e rn  s t a t e s  where th e s e  i n s t i t u t i o n s  were lo c a te d  c o n s t i tu te d  23 p e r ­
c e n t o f  th e  t o t a l  p o p u la tio n , b u t a s  l a t e  as 1935-36 th e se  c o l le g e s  r e ­
c e iv e d  on ly  s ix  p e rc e n t o f th e  funds ap p o rtio n e d  to  th e  s t a t e s  f o r  th e  
su p p o rt o f Land-G rant C o lle g e s .
The fu tu r e  o f th e s e  i n s t i t u t i o n s  is  d o u b tfu l as  a  r e s u l t  o f th e  
Supreme C ourt d e c is io n  ou tlaw in g  s e g re g a tio n  in  p u b lic ly  suppo rted  i n s t i ­
tu t i o n s .  The s e rv ic e  w hich they  w i l l  te n d e r  in  th e  fu tu re  w i l l  be in  
d i r e c t  p ro p o r tio n  to  th e  ty p e  o f  a d m in is tr a t iv e  le a d e rsh ip  which they  
have. This le a d e rs h ip  m ust be more concerned ab o u t m eeting th e  unique 
needs o f th e  Negro you th  o f  our tim es th an  i t  i s  about p e rso n a l s ta tu s  
and v e s te d  in t e r e s t s .
CHAPTER I I I  
PROFILE OF TBE NEGRO LAND-GRANT COLLEGES 
G eneral In fo rm atio n
The Respondents
The purpose of t h i s  c h a p te r  is  to  p re s e n t  a  p r o f i l e  o f  th e  
seven teen  o r ig in a l  Negro Land-G rant C o lle g e s . This i s  done by means of 
a n a ly z in g , ta b u la t in g  and sy n th e s iz in g  th e  d a ta  sub m itted  by th e  respon ­
d e n ts  .
Nine r e tu r n s ,  o r  53 p e r c e n t ,  w ere re c e iv e d  w ith in  one week a f t e r  
th e  q u e s tio n n a ire s  were s e n t o u t .  A lthough th e  q u e s tio n n a ire s  w ere m a il­
ed d i r e c t l y  to  th e  p re s id e n ts  o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s ,  in  most 
in s ta n c e s ,  some o th e r  member of th e  c o l le g e  s t a f f  re tu rn e d  th e  com pleted 
in s tru m e n ts .
Table 1 shows th e  t i t l e s  o f  resp o n d en ts  who re tu rn e d  q u e s tio n ­
n a i r e s .  L is t in g  by t i t l e s ,  more q u e s tio n n a ire s  ( f iv e )  w ere re tu rn e d  by 
p re s id e n ts  than  by persons h o ld in g  any o th e r  p o s i t io n  in  th e se  c o l le g e s .  
Four re sp o n d en ts , o r  24 p e r  c e n t ,  were deans o f  c o l le g e s  ( in s t r u c t io n ) ;
12 p e r  cen t were deans o f s tu d e n ts ;  12 p e r  c e n t w ere c o l le g e  r e p re s e n ta ­
t i v e s  o f th e  N a tio n a l D efense S tu d en t Loan Program; one re sp o n d en t was th e  
c o l le g e  l i b r a r i a n ;  one was th e  b u s in e s s  m anager; one had th e  t i t l e  o f p ro ­
f e s s o r  o f e d u c a tio n ; and one was th e  dean o f  th e  law sc h o o l.
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TABLE 1'
TITLES OF RESPONDENTS AT PARTICIPATING INSTITUTIONS
I n s t i t u t i o n T i t l e s  o f  Respondents
A P re s id e n t
B L ib ra r ia n
C NDSLP C o lleg e  R e p resen ta tiv e
D Dean o f th e  College
E Dean o f Law School
F B usiness Manager
G Chairman, NDSLP
H Dean of S tu d en ts
I P ro fe s so r  o f  A-V E ducation
J P re s id e n t
K Dean o f th e  U n iv e rs ity
L Dean of S tu d en ts
M P re s id e n t
N Dean o f  In s tru c tio n
0 Pres id e n t
P Dean of C ollege
Q P re s id e n t
T able 2 p re s e n ts  th e  i n s t i t u t i o n s  w hich had r e p re s e n ta t iv e s  a t  
th e  c o n fe ren c e  on how th e  NDEA of 1958 would b e n e f i t  h ig h e r ed u c a tio n .
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TABLE 2
COLLEGE REPRESENTATIVES ATTENDING U. S. OFFICE 
OF EDUCATION CONFERENCE, FALL, 1959
R e p re se n ta tio n






















In answ er to  th e  q u e s tio n , **Did a r e p re s e n ta t iv e  from yo u r in ­
s t i t u t i o n  a t te n d  th e  co n fe re n c e  on how th e  NDEA would b e n e f i t  h ig h e r  
education?**, e ig h ty -tw o  p e r  c e n t o f th e  responden ts  s a id  "Yes.** T his 
d a ta  gave r i s e  to  c e r t a in  q u e s tio n s :
1. Did th e se  r e p r e s e n ta t iv e s  r e tu rn  to  t h e i r  i n s t i t u t i o n s  h ig h ­
ly  e n th u s ia s t i c  and m o tiva ted  toward p a r t i c ip a t io n  in  th e  
NDEA Program?
2. Was th e re  i n t e r e s t  and m o tiv a tio n  engendered in  th e se  r e ­
p r e s e n ta t iv e s  w hich were d iscou raged  by th e  a d m in is tr a t io n  
o f th e s e  c o l le g e s ?
3. Were th e se  r e p r e s e n ta t iv e s  unim pressed and u n in sp ire d  by th e  
many p ro v is io n s  and b e n e f i ts  o u tlin e d  a t  t h i s  con feren ce?
4. Were th e  r e p r e s e n ta t iv e s  who a tte n d e d  th e  co n fe ren ce  th e  
p ersons who would most l i k e ly  implement th e  NDEA Program a t  
th e  p a r t i c ip a t in g  in s t i tu t i o n s ?
5. Could th e se  i n s t i t u t i o n s  j u s t i f y  a  lack  o f p a r t i c ip a t io n  in  
th e  NDEA Program  in  view o f th e  f a c t  th a t  no m atching funds 
a re  n e c e ssa ry ; t h a t  th e  on ly  r e q u i s i t e  f o r  p a r t i c ip a t io n  i s  
a c a r e fu l ly  developed  p ro p o sa l o r  p ro sp e c tu s ; th a t  th e  i n ­
c re a s in g  e n ro llm e n ts  demand adequate  p ro v is io n s  f o r  q u a l i ty  
ed uca tion?
The E nrollm ent
The en ro llm en t a t  th e  seven teen  Negro Land-G rant C o lleges has 
in c re a s e d  s ig n i f i c a n t l y  d u r in g  th e  p a s t  decade. I t  has been p re v io u s ly  
s t a t e d  t h a t  th e  en ro llm en t o f th e se  c o lle g e s  in  1953 was 21,975 s tu d e n t s . !  
The e n ro llm e n t in  th e  resp o n d in g  i n s t i t u t i o n s  is  p re se n te d  in  T ab le 3.
^Eddy, op. c i t . .  p . 261.
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TABLE 3
ENROLLMENT IN THE SEVENTEQî PARTICIPATING INSTITUTIONS
1961-62
I n s t i t u t i o n
Number o f  S tu d en ts



















T here w ere f iv e  c o lle g e s  w ith  en ro llm e n ts  between one and 1000 
s tu d e n ts .  The av erag e  en ro llm en t o f  th e s e  f iv e  c o l le g e s  was ap p ro x im ate ­
ly  600 s tu d e n ts .  There were s ix  c o l le g e s  w ith  e n ro llm en ts  between 1001 
and 2000 s tu d e n ts .  Four c o lle g e s  had e n ro llm e n ts  between 2001 and 3000 
s tu d e n ts ;  and two of th e se  i n s t i t u t i o n s  had e n ro llm en ts  o f over 3000 
s tu d e n ts .  One o f  th e se  two c o lle g e s  i s  th e  l a r g e s t  i n s t i t u t i o n  of h ig h e r  
ed u ca tio n  f o r  Negroes in  th e  U nited S ta t e s .  The en ro llm en t o f  t h i s  in ­
s t i t u t i o n  f o r  1961-62 was 5,580 s tu d e n ts .
T ab le  4 shows th a t  th e  N a tio n a l D efense E ducation  Act of 1958 i n ­
flu en ced  th e  en ro llm en t a t  th i r te e n  i n s t i t u t i o n s ,  o r  s e v e n ty -s ix  per c e n t  
of th e  t o t a l ;  w h ile  th e  en ro llm en t a t  fo u r  i n s t i t u t i o n s ,  or tw e n ty -fo u r  
p e r  cen t o f th e  t o t a l ,  was no t a t  a l l  in f lu e n c e d  by t h i s  Act.
I t  i s  in t e r e s t in g  to  n o te  th a t  a t  on ly  one i n s t i t u t i o n ,  which 
r e p re s e n ts  s ix  p e r  c e n t of th e  t o t a l ,  was en ro llm en t in flu en ced  **very 
much" by th e  N a tio n a l Defense E ducation  Act o f 1958. At four i n s t i t u ­
t i o n s ,  which re p re s e n t tw en ty -fo u r p e r  c e n t o f th e  t o t a l ,  the  en ro llm en t 
was "c o n s id e ra b ly "  in flu e n c e d  by t h i s  A ct. At seven i n s t i t u t i o n s ,  or 
fo r ty -o n e  p e r c e n t o f th e  t o t a l ,  e n ro llm e n t was in f lu e n c e d  "somewhat" 
by th e  NDEA. At one i n s t i t u t i o n ,  o r  s ix  p e r  c e n t o f  th e  t o t a l ,  the  NDEA 
in flu e n c e d  en ro llm en t "very  l i t t l e " .  T able  4 shows th e  e x te n t t o  w hich 
en ro llm en t a t  th e se  i n s t i t u t i o n s  was in f lu e n c e d  by th e  N ational D efense 
E ducation  Act o f  1958.
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TABLE 4
IHE EXTENT OF INFLUENCE OF IHE NATIONAL DEFENSE EDUCATION ACT 
OF 1958 ON INCREASING ENROLLMENT AT THE 
PARTICIPATING INSTITUTIONS
I n s t i t u t i o n
E nro llm en t In c rease  




C o n sid er­
a b ly
Some- Very 



















The S ta tu s  o f R ac ia l In te g ra t io n  
The r a c i a l  in te g r a t io n  s ta tu s  o f  th e  seven teen  o r ig in a l  Negro 
Land-G rant C o lleges i s  p re se n te d  in  Table 5 . There a re  seven i n s t i t u ­
t i o n s ,  r e p re s e n t in g  41 p e r  c e n t  o f  th e  t o t a l ,  which a re  r a c i a l l y  in te g r a ­
te d . These i n s t i t u t i o n s  a re  lo c a te d  in  th o se  s t a t e s  which a re  r e f e r r e d  
to  a s  "b o rd e r  s t a t e s " ,  and a l l  o f them w ere in te g ra te d  b e fo re  1958. In ­
fo rm atio n  co n ce rn in g  th e  d a te  o f r a c i a l  in t e g r a t io n  o f th e se  i n s t i t u t i o n s  
i s ,  a l s o ,  p re s e n te d  in  T able 5.
The NDEA S tu d en t Loan Program 
T able 6 shows th a t  a l l  o f th e  sev en te en  o r ig in a l  Negro Land-G rant 
C o lleges a r e  p a r t i c ip a t in g  in  th e  NDEA S tu d en t Loan Fund Program. This 
i s  th e  on ly  a s p e c t  o f th e  N a tio n a l D efense E ducation  Act o f 1958 in  which 
a l l  o f th e s e  i n s t i t u t i o n s  a r e  in v o lv ed . T able 6 , a l s o ,  re v e a ls  th a t  only 
th re e  o f th e s e  c o l le g e s  d id  n o t p a r t i c ip a t e  in  th e  program when i t  was 
f i r s t  in a u g u ra te d . These th r e e  i n s t i t u t i o n s  began p a r t i c ip a t in g  d u rin g  
th e  second y e a r  (1959-60) o f i t s  o p e ra t io n .
A no tew orthy  o b se rv a tio n  co n ce rn in g  th e  NDEA S tuden t Loan P ro ­
gram i s  t h a t  th e  m a jo r i ty  o f r e c ip ie n t s  w ere p re p a rin g  to  te a c h ; in  f a c t  
th e  p ro p o r tio n  o f lo an s  to  persons m a jo rin g  in  educa tio n  i s  on th e  r i s e .  
In 1958-59, 71 p e r  c e n t  o f th e s e  r e c ip ie n t s  w ere ed u ca tio n  m ajo rs ; 73 
p e r  c e n t w ere e d u c a tio n  m ajors in  1959-60; 76 p e r c e n t were ed u ca tio n  
m ajors in  1960-61; and 76 p e r  ce n t o f  th e s e  r e c ip ie n t s  were ed u ca tio n  
m ajors in  1961-62.
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TABLE 5
RACIAL INTEGRATION IN PARTICIPATING INSTITUTIONS
R acial I n te g r a t io n Date
I n s t i t u t i o n





















INSTITUTIONS PARTICIPATING IN THE NATIONAL DEFENSE 
EDUCATION ACT STUDENT LOAN PROGRAM AND 
DATE OF FIRST PARTICIPATION
I n s t i t u t i o n
P a r t ic ip a t io n D ate o f F i r s t  P a r t ic ip a t io n
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TABLE 7
NATIONAL DEFENSE EDUCATION ACT STUDENT LOAN RECIPIENTS AT 
PARTICIPATING INSTITUTIONS AND THE NUMBER OF RECIPIENTS 
MAJORING IN EDUCATION 1958-59 ,- 1961-62
I n s t i t u t i o n
R e c ip ie n ts  of Loans
1958-59 1959-60 1960-61 1961-62
T o ta l
Ed.
M ajors T o ta l
Ed.




T o ta l Majors
A 22 11 44 30 59 43 108 65
B
C 121 101 381 308 436 398 506 405
D 4 2 64 50 72 69 102 89
E 0 0 23 16 38 27 68 47
F 18 9 61 56 133 108 147 133
G 17 13 59 60 48 40 33 28
H 6 5 139 125 239 225 435 390
I 70 42 140 93 271 160 350 240
J 36 28 226 186 277 253 383 357
K 12 7 224 72 225 105 435 157
L 82 51 350 250 250 191 235 185
M 0 0 50 31 113 104 133 105
N 0 G 127 91 174 126 184 145
0 23 23 73 72 95 55 149 111
P 11 11 84 63 98 57 98 66
Q 58 38 103 78 195 105 221 135
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T ab le 7 shows by I n s t i t u t i o n  th e  t o t a l  number o f  r e c ip ie n t s  o f th e  
NDEA S tu d e n t Loan Fund. The d a ta  re v e a l  t h a t  th e  m a jo r ity  o f  th e  r e c i ­
p ie n ts  o f each i n s t i t u t i o n  was ed u ca tio n  m a jo rs . I t  must be p o in ted  ou t 
a t  t h i s  tim e th a t  I n s t i t u t i o n  B d id  n o t subm it in fo rm a tio n  co n ce rn in g  th e  
number o f s tu d e n ts  se rv ed  by th e  NDEA Loan Program. The re sp o n se  to  th e  
q u e s tio n  " L is t  th e  t o t a l  number o f s tu d e n ts  served  by your loan program 
and in d ic a te  th e  number p re p a r in g  to  te a c h  f o r  th e  y e a rs  you have p a r t i c i ­
pa ted  in  th e  p rogram ," w as, "Cannot answ er a t  t h i s  t im e ."
C ounseling  and G uidance I n s t i t u t e s
The c o n s ta n t demands f o r  maximum perform ance in  a  c o m p e titiv e  so ­
c i e ty ;  th e  s t r e s s e s  and s t r a i n s  o f  m odern-day l i v i 'ig ;  and th e  p re s s in g  
needs o f  you th  r e s u l t in g  from  th e  t r a n s i t i o n  ta k in g  p la c e  th roughou t th e  
w orld make th e  need f o r  g u idance  and c o u n se lin g  most a c u te  in  ou r schoo ls  
to d ay . In s p i t e  of t h i s  u rg e n t need f o r  t r a in e d  co u n se lo rs  and guidance 
p e rso n n e l, o n ly  th r e e ,  o r  a p p ro x im a te ly  e ig h te e n  p e r c e n t ,  o f th e  p a r t i ­
c ip a t in g  i n s t i t u t i o n s  conducted  co u n se lin g  and gu idance i n s t i t u t e s .  The 
Negro you th  in  th e  S o u th , e s p e c ia l ly  d u rin g  t h i s  p e rio d  o f  f lu x  and change, 
a re  in  d e s p e ra te  need o f  th e  k ind  o f  gu idance and co u n se lin g  which w ill  
en ab le  them to  a c q u ire  f i r s t - c l a s s  c i t i z e n s h ip  f o r  which they  a r e  s tru g g ­
l in g .  T ab le 8 shows th a t  o n ly  209 p erso n s have p a r t i c ip a te d  in  c o u n se l­
ing  and gu idance i n s t i t u t e s  a t  th e se  c o l le g e s  s in c e  th e  in a u g u ra tio n  of 
th e  NDEA in  1958.
This indeed i s  a  sad commentary in  view  o f th e  f a c t  th a t  th e  
s e c t io n  o f th e  NDEA concerned  w ith  co u n se lin g  and gu idance i n s t i t u t e s  had 
a s  one o f i t s  pu rposes t r a i n in g  to  improve th e  q u a l i f i c a t io n s  o f person-
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n e l  engaged in  c o u n se lin g  and guidance of s tu d e n ts  In  secondary  sch o o ls .
One f a c to r  w hich a u to m a tic a l ly  e l im in a te s  over f i f t y  p e r c e n t of 
th e s e  i n s t i t u t i o n s  from p a r t ic ip a t in g  in  th e  C ounseling and Guidance In ­
s t i t u t e s  Program i s  th e  req u irem en t th a t  th e  i n s t i t u t i o n  c u r r e n t ly  o f f e r s ,  
o r  i s  ready  to  launch  and m a in ta in , a g ra d u a te  program  o f c o u n s e lo r  edu­
c a t i o n . !  Only e ig h t ,  o r  47 p e r  cen t o f  th e  t o t a l ,  o f th e s e  c o l le g e s  o f f e r  
a  m a s te r 's  deg ree  program w ith  a  major in  ed u ca tio n  and a m inor in  guidance 
and c o u n se lin g . In  g e n e ra l ,  cu rricu lum  changes r e s u l t  from  th e  needs and 
demands o f  s o c ie ty .  I s  th i s  t r u e  of th e  sev en teen  o r ig in a l  Negro Land- 
G rant C o lleges?
The o v e ra l l  purpose o f T i t l e  V - G uidance, C ounseling , and T esting  
i s  th e  i d e n t i f i c a t i o n  and encouragement o f  a b le  s tu d e n ts .  T h is purpose 
can n o t be r e a l iz e d ,  how ever, i f  th e  te a c h e rs  and c o u n se lo rs  in  th e  secon­
d a ry  sc h o o ls  a r e  so  la c k in g  in  th e  b as ic  com petencies and s k i l l s  a s  to  be 
u n ab le  to  s e le c t  and u se  the  in stru m en ts  which w i l l  e n ab le  them to  d e te r ­
mine th e se  a b le  s tu d e n ts .
In fo rm atio n  p e r ta in in g  to  th e  NDEA C ounseling and Guidance I n s t i ­
tu t e s  and th e  number o f  perso n s served i s  p re se n te d  in  Table 8 . Only one 
o f  th e  th r e e  i n s t i t u t i o n s  which conducted NDEA C ounseling and Guidance 
I n s t i t u t e s  in d ic a te d  th a t  th e  NDEA had In flu en c ed  an in c re a s e  in  course 
o f f e r in g s  in  co u n se lin g  and guidance.




NATIONAL DEFENSE EDUCATION ACT COUNSELING AND GUIDANCE INSTITUTES 
AT PARTICIPATING INSTITUTIONS AND NUMBER OF PERSONS SERVED
I n s t i t u t i o n I n s t i t u t e Number Served



















Language I n s t i t u t e s
The sh r in k in g  g lo b e  and o r b i t in g  a s t r o n a u ts ,  b rough t ab o u t by 
s c i e n t i f i c  advancement in  t r a v e l  and com m unication, have c re a te d  th e  need 
f o r  a knowledge o f  many languages. T i t l e  VI o f  th e  N a tio n a l D efense Edu­
c a t io n  Act o f  1938 was designed  to  meet t h i s  need.
The purpose o f P a r t  B - Language I n s t i t u t e s ,  o f  T i t l e  VI i s  as
fo llo w s :
To p rov id e  f o r  advanced t r a in in g  p a r t i c u la r ly  in  th e  u se  o f new 
te a c h in g  methods and in s t r u c t io n a l  m a te r ia ls  f o r  in d iv id u a ls  engaged, 
o r  p re p a r in g  to  engage, in  te a c h in g  o r  su p e rv is in g , o r  t r a in in g  t e a ­
c h e rs  o f  any modern fo re ig n  language in  th e  e lem en tary  o r  secondary  
s c h o o ls .1
The d a ta  re v e a l th a t  two, o r  12 p e r c e n t ,  o f th e  p a r t i c ip a t in g  
i n s t i t u t i o n s  have conducted NDEA Language I n s t i t u t e s .  These w ere summer 
i n s t i t u t e s  and they  served  a  t o t a l  o f 180 te a c h e r s .  F o r ty - th r e e  persons 
p a r t i c ip a te d  in  th e  i n s t i t u t e  a t  I n s t i t u t i o n  B d u rin g  th e  summer o f 1961. 
I n s t i t u t i o n  Q served  42 persons in  I960; 44 p e rso n s in  1961; and 50 p e r­
sons in  1962.
The in fo rm a tio n  conce rn ing  th e  NDEA I n s t i t u t e s  and th e  number of 
persons se rv ed  i s  p re se n te d  in  T able 9 . None o f  th e  p a r t i c ip a t in g  i n s t i ­
tu t io n s  have i n i t i a t e d  s tu d ie s  o r  r e s e a rc h  p r o je c ts  in  modern fo re ig n  
language. The d a ta  a ls o  re v e a l th a t  th e  NDEA d id  n o t in f lu e n c e  any o f th e  
p a r t i c ip a t in g  in s t i t u t i o n s  to  in c re a s e  t h e i r  co u rse  o f f e r in g s  in  modern 
fo re ig n  language.
The language la b o ra to ry  i s  an e l e c t r o n ic  d e v ic e  employed to  f a c i ­
l i t a t e  c o n v e rsa tio n  in  modem fo re ig n  language. The " a u d io l in g u a l"
^I b i d . . p. 29.
- 39 -
method h e lp s  s tu d e n ts  a c q u ire  a "n ea r n a t iv e "  p ro n u n c ia tio n  of a fo re ig n  
language by g iv in g  them o p p o r tu n i t ie s  fo r  a l e r t  l i s t e n in g  to  and c a re fu l  
r e p e a tin g  a f t e r  p e r f e c t  n a t iv e  m o d e ls .1
In s p i t e  o f th e  rem arkable change in  a t t i t u d e  tow ard th e  im port­
ance o f le a rn in g  fo re ig n  languages only  fo u r ,  o r  24 per c e n t ,  o f  th e  
p a r t i c ip a t in g  i n s t i t u t i o n s  have language la b o r a to r ie s .  Two of th e se  fou r 
i n s t i t u t i o n s  s ta te d  th a t  th e  NDEA was p a r t ly  re p o n s ib le  f o r  th e  e s t a b l i s h ­
ment of th e  language la b o r a to r ie s .  The o th e r  two i n s t i t u t i o n s  in d ic a te d  
th a t  th e  NDEA was no t r e s p o n s ib le  a t  a l l .  Table 10 p re s e n ts  in fo rm atio n  
abou t th e  number of language la b o ra to r ie s  a t  th e  p a r t i c ip a t in g  i n s t i t u ­
t i o n s .  Table 11 re v e a ls  th e  i n s t i t u t i o n s  whose language la b o ra to r ie s  
were in flu en ced  by th e  NDEA and th e  e x te n t of th e  in f lu e n c e .
ICene C. Fusco, "Technology in  th e  Classroom C hallenges th e  School 
A d m in is tra to r ,"  School L i f e . X ll  (March, May I9 6 0 ), p . 9 .
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TABLE 9
NATIONAL DEFENSE EDUCATION ACT LANGUAGE INSTITUTES 
AT PARTICIPATING INSTITUTIONS AND NUMBER 
OF PERSONS SERVED
I n s t i t u t i o n
I n s t i t u t e  Number Served

















Q X 42 45 50
LANGUAGE
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TABLE 10
LABORATORIES AT PARTICIPATING INSTITUTIONS
Language L ab o ra to ry






















INSTITUTIONS WITH LANGUAGE LABORATORIES INFLUENCED 
BY THE NATIONAL DEFENSE EDUCATION ACT 
AND EXTENT OF INFLUENCE
I n s t i t u t i o n
In flu en c ed  
by NDEA E x ten t o f In f lu e n c e
Yes No
E n tire ly  P a r t ly  Not R esp o n sib le  






A ll o f  th e  seven teen  o r ig in a l  Negro Land-G rant C o lleges responded 
to  th e  q u e s t io n n a ir e .  The l im i ta t io n s  o f th e  s tu d y  made I t  Im p era tiv e  
th a t  100 p e r  c e n t r e tu r n s  be re c e iv e d .
T hree  o f th e  seven teen  c o lle g e s  d id  n o t send a  r e p r e s e n ta t iv e  to  
th e  co n fe re n c e  on how th e  NDEA o f 1958 would b e n e f i t  h ig h e r  e d u c a tio n . 
This co n fe ren c e  was h e ld  In th e  f a l l  o f  1958 by th e  U. S, O ff ic e  o f  
E duca tion .
The e n ro llm en t o f th e se  I n s t i t u t i o n s  has In c re a se d  s ig n i f i c a n t l y  
d u rin g  th e  p a s t  decad e . The NDEA In flu en c ed  th e  In c re a s e  In  en ro llm en t 
a t  13, o r  76 p e r c e n t ,  o f th e se  I n s t i t u t i o n s .  The e x te n t  o f  th i s  In ­
f lu e n c e  v a r ie d  c o n s id e ra b ly .
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Seven, o r  41 p e r c e n t ,  o f th e s e  i n s t i t u t i o n s  a r e  r a c i a l l y  in te g r a ­
te d .  A ll o f  th e s e  c o l le g e s  were in te g ra te d  b e fo re  th e  N a tio n a l Education 
Act o f  1958.
A ll o f th e  seven teen  o r ig in a l  Negro Land-G rant C o lleg es  a r e  p a r ­
t i c i p a t i n g  in  th e  NDEA S tu d en t Loan Program. The m a jo r i ty ,  o r  74 p e r  
c e n t ,  o f  th e  loan  r e c ip ie n t s  a r e  p re p a rin g  to  teach ..
In s p i t e  o f th e  u rg e n t need f o r  c o u n se lo rs  and g u idance  p e rso n n e l 
on ly  th r e e ,  o r  18 p e r  c e n t ,  o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  have con­
d ucted  C ounseling and Guidance I n s t i t u t e s .  One o f  th e se  th r e e  i n s t i t u ­
t io n s  in d ic a te d  th a t  th e  NDEA had in flu e n c e d  an in c re a s e  in  co u rse  
o f f e r in g s  in  gu idance and co u n se lin g .
The new a u r a l - o r a l  approach to  language in s t r u c t io n  w hich i s  f a c i ­
l i t a t e d  by th e  language la b o ra to ry  has c re a te d  much i n t e r e s t  in  t h i s  a re a  
o f the  e d u c a tio n a l program . N e v e r th e le s s , on ly  two, o r  12 p e r  c e n t ,  o f 
th e se  i n s t i t u t i o n s  have conducted NDEA Language I n s t i t u t e s .  F our, o r  24 
p e r  c e n t  o f  th e se  i n s t i t u t i o n s  have language la b o r a to r i e s .  The N a tio n a l 
D efense E ducation  Act o f 1958 was p a r t l y  re s p o n s ib le  f o r  th e  e s t a b l i s h ­
ment o f  language la b o ra to r ie s  a t  two o f  th e se  i n s t i t u t i o n s .  No re se a rc h  
p r o je c ts  supp o rted  by the  NDEA have been i n i t i a t e d  in  modern fo re ig n  
language a t  th e  p a r t i c ip a t in g  i n s t i t u t i o n s .  There has been no in c re a se  
in  co u rse  o f f e r in g s  in  modem fo re ig n  language a s  a  r e s u l t  o f th e  in ­
f lu e n c e  o f th e  NDEA a t  any o f th e se  c o l le g e s .
CHAPTER IV
AUDIO-VISUAL EDUCATION
R esearch  and E xperim entation  
T i t l e  V II of th e  N a tio n a l D efense E ducation Act of 1958 i s  con ­
cerned  w ith  re s e a rc h  and ex p erim en ta tio n  in  more e f f e c t iv e  u t i l i z a t i o n  
o f  com munication m edia. I t  i s  a l s o  concerned with th e  developm ent o f 
new te ch n iq u es  and methods fo r  p re s e n tin g  academic s u b je c t  m a tte r  
th rough  a u d io -v is u a l  m a te r ia ls .
With th e  e x c e p tio n  o f  I n s t i t u t i o n  H, none o f  th e  p a r t i c ip a t in g  
i n s t i t u t i o n s  have conducted  re s e a rc h  in  more e f f e c t iv e  u t i l i z a t i o n  o f 
com munication m edia su p p o rted  by th e  NDEA. An OE G rant of $12,134 was 
g iven  to  I n s t i t u t i o n  H f o r  a re s e a rc h  p r o je c t .
Table 12 p re s e n ts  in fo rm atio n  concern ing  r e s e a r c h  in  th e  a re a  
o f  more e f f e c t iv e  u t i l i z a t i o n  o f com m unication supported  by th e  NDEA.
The A udio-V isual C enter 
The fundam ental purpose o f  an a u d io -v isu a l program i s  to  com ple­
ment c lassroom  in s t r u c t io n  by e n r ic h in g  th e  lea rn in g  e x p e rie n c e s  o f  th e  
p u p i l s .  The n a tu re  o f such  a  program and th e  s e rv ic e s  i t  w i l l  re n d e r  
a r e  a f f e c te d  by th e  le a d e rs h ip  and a b i l i t y  of the p e rso n  who d i r e c t s  i t  




RESEARCH IM COMMUNICATION MEDIA SUPPORTED BY THE NATIONAL DEFENSE 
EDUCATION ACT AT PARTICIPATING INSTITUTIONS



















I t  was p o in ted  ou t by th e  a u d io -v is u a l  com m ittee o f  Western 
I l l i n o i s  S ta te  T eachers C ollege th a t  one o f  th e  m ajor fu n c tio n s  o f  an 
e f f i c i e n t  a u d io -v is u a l  program i s  th a t  of p ro v id in g  ad eq u a te  a u d io -v is u a l
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in s t r u c t io n  f o r  p u b lic  sch o o l te a c h e r s .!
The d a ta  re v e a le d  th a t  e ig h t ,  o r  47 p e r  c e n t ,  o f  th e  p a r t i c ip a t in g  
i n s t i t u t i o n s  have a u d io -v is u a l  c e n te r s .  I t  a l s o  re v e a le d  th a t  th e  NDEA 
was n o t a t  a l l  r e s p o n s ib le  f o r  th e  e s ta b lis h m e n t o f th e  a u d io -v is u a l  
c e n te r s .
DeCosta s ta te d  in  h i s  s tu d y  o f  1950 th a t  10 o f  th e  Negro Land- 
G ran t C o lleges  had a u d io -v is u a l  a id s  program s. He f u r th e r  s ta te d  th a t  
th e  a u d io -v is u a l  a id s  program s a t  on ly  s ix  o f th e  Negro Land-G rant C o lleges 
w ere  each co o rd in a ted  by one s t a f f  m e m b e r .2
I t  must be p o in te d  o u t a t  t h i s  tim e , however, th a t  some o f th e se  
c o l le g e s  which in d ic a te d  th e  e x is te n c e  of an a u d io -v is u a l  a id s  program 
i n  D eC o sta 's  s tu d y  d id  n o t have a u d io -v is u a l  c e n te r s .  The p o sse ss io n  o f 
one o r  two p ie ces  o f  a u d io -v is u a l  equipm ent, in  many In s ta n c e s ,  may have 
c o n s t i tu te d  the  a u d io -v is u a l  program o f  an i n s t i t u t i o n .  The p re s e n t  s tu d y  
re v e a le d  th a t  only  one o f  th e  e ig h t i n s t i t u t i o n s  having  a u d io -v is u a l  c e n te r s  
in d ic a te d  th a t  th e  c e n te r  was e s ta b l is h e d  p r io r  to  1950.
T able 13 p re s e n ts  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  having  a u d io ­
v i s u a l  c e n te r s .  The e ig h t  i n s t i t u t i o n s  w ith  a u d io -v is u a l  c e n te r s  in d ic a te d  
t h a t  th e  NDEA d id  n o t in  any way in f lu e n c e  th e  e s ta b lish m e n t o f  th e  c e n te r s .
The persons in  ch a rg e  of th r e e  o f th e  a u d io -v is u a l  c e n te r s  h o ld  
d e g re e s  in  a u d io -v is u a l  e d u c a tio n . Two o f th e s e  persons were h o ld e rs  o f
! W estern I l l i n o i s  S ta te  Teachers C o lleg e , A udio-V isual Committee,
The Foundation o f an A udio-V isual D epartm ent in  A Teacher E ducation  
I n s t i t u t i o n . Macomb: 1946, pp . 65-67 .
2 L a le r  C. D eCosta, "Audio V isu a l Aids Programs in  th e  Negro Land- 
G ran t C o lle g e s" , (U npublished  M a s te r 's  T h e s is , G raduate School, South 
C a ro lin a  S ta te  C o lleg e , 1950), p . 5 .
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th e  Ed. D. Degree and one was th e  h o ld e r  o f  th e  M. A. D egree. The o th e r
f iv e  p e rso n s have s p e c ia l t r a in in g  in a u d io -v is u a l  e d u c a tio n .
TABLE 13
PARTICIPATING INSTITUTIONS WITH AUDIO-VISUAL CENTERS
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The e f fe c t iv e n e s s  o f  an a u d io -v is u a l  c e n te r  i s  in d i r e c t  p ro ­
p o r t io n  to  th e  t r a in in g  and e x p e rien ce  o f  th e  person  in  c h a rg e . I t s  
e f f e c t iv e n e s s  is  a l s o  r e la te d  to  th e  amount o f tim e th is  p erso n  devo tes 
to  a d m in is te r in g  i t .
The study re v e a le d  th a t  th r e e  of th e  p a r t i c ip a t in g  i n s t i t u t i o n s  
have p erso n s in  ch a rg e  o f th e  a u d io -v is u a l  c e n te r  who spend 100 p e r 
c e n t  o f t h e i r  tim e a d m in is te r in g  i t ,  i .  e .  th ey  a re  fu l l - t im e  d i r e c to r s .  
One i n s t i t u t i o n  has  a  person  who spends 75 p e r  c e n t o f h is  tim e; one has 
a  person  who spends 65 p e r c e n t o f  h is  tim e; one has a person who spends 
50 p e r  c e n t  o f h is  tim e; one has a  p erson  idho spends 35 p e r  c e n t o f h is  
tim e ; and one i n s t i t u t i o n  has a  person  who spends 25 per c e n t  o f  h is  
tim e a d m in is te r in g  th e  a u d io -v is u a l  c e n te r .  T his in fo rm atio n  i s  p re ­
se n te d  in  T able 14.
TABLE 14
PERCENTAGE OF TIME DEVOTED TO ADMINISTERING 
THE AUDIO-VISUAL CENTER










I t  i s  im p o ss ib le  to  conduct, an e f f e c t iv e  program o f a u d io -v is u a l  
e d u c a tio n  w ith  in a d eq u a te  equipm ent. There must be s u f f i c i e n t  equipm ent 
w ith  w hich th e  s tu d e n ts  can p r a c t ic e  in  o rd e r  fo r  them to  a c q u ire  compe­
ten ce  in  th e  u se  o f th e  m a te r ia ls .  Table 15 shows th a t  on ly  two o f  th e  
p a r t i c ip a t in g  i n s t i t u t i o n s  in d ic a te d  th a t  th e  NDEA in f lu e n c e d  an in c re a s e  
in  th e  amount o f  a u d io -v is u a l  equipment in  th e  a -v  c e n te r s .
de K ie f f e r  s t a t e d  th a t  th e  ra p id  grow th in  th e  number and p e r ­
cen tag e  o f  i n s t i t u t i o n s  now conducting  a u d io -v is u a l  program s seems to  i n ­
d ic a te  th e  a cc ep tan c e  o f in s t r u c t io n a l  m a te r ia ls  and t h e i r  im pact on 
te a c h in g  and l e a r n in g .1
The d a ta  re v e a le d  th a t  n o t any o f th e  p a r t i c ip a t in g  i n s t i t u t i o n s  
in d ic a te d  th e  N a tio n a l D efense E ducation  Act o f  1958 a s  hav ing  in f lu e n c e d  
an In c re a s e  in  co u rse  o f f e r in g s  in  a u d io -v is u a l  in s t r u c t io n .  I t  a ls o  r e ­
v ea led  th a t  on ly  one o f  th e se  i n s t i t u t i o n s  employed th e  u se  o f e d u c a tio n a l 
t e le v i s io n .
E d u ca tio n a l T e le v is io n  
E d u ca tio n a l t e le v i s io n  i s  one means o f  ex tend ing  th e  e f f e c t iv e n e s s  
o f  th e  o u ts ta n d in g  c o l le g e  te a c h e rs  to  a  g r e a t e r  number o f  s tu d e n ts .  I t  
i s  a l s o  suggested  a s  one means o f re so lv in g  th e  sh o rta g e  o f te a c h e rs  and 
th e  in c re a se d  e n ro llm e n ts .
^Robert de K ie f f e r ,  op. c i t . .  p. 125.
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TABLE 15
THE INFLUENCE OF THE NATIONAL DEFENSE EDUCATION ACT OF THE AMOUNT 
OF AUDIO-VISUAL EQUIPMENT AT PARTICIPATING INSTITUTIONS




















T eacher T ra in in g
Dent su g g es ts  t h a t  in  th e  t r a in in g  o f te a c h e rs  and a d m in is tr a ­
to r s  in  th e  a re a  of a u d io -v is u a l  e d u c a tio n , te a c h e r  t r a in in g  i n s t i t u t i o n s  
shou ld  :
1. Include in  m ethods and  s u b je c t  m a tte r  c o u rse s  f o r  te a c h e rs  
th e  use of a u d io -v is u a l  m a te r ia ls  a s  w e ll as  te c h n iq u e s  o f 
u s in g  th e s e  a id s .
2 . Include in  c o u rse s  f o r  a d m in is t r a to r s ,  s u p e rv is o r s ,  c u r r ic u ­
lum d i r e c to r s ,  and gu idance p e rso n n e l ma e r i a l  on th e  p r i n c i ­
p le s  and te ch n iq u es  o f u s in g  a -v  a id s .
3 . O ffe r c o u rs e s ,  in c lu d in g  w orkshops. In  a u d lo -v ls u a l  ed u ca tio n  
f o r  te a c h e rs .
4 M ain tain  a t r a in e d  s t a f f  and f a c i l i t i e s  n e c e ssa ry  to  Im ple­
ment such a  program .
3. O ffe r co u rse s  f o r  t r a in in g  a u d lo -v ls u a l  s p e c i a l i s t s  when­
ever th e  i n s t i t u t i o n  p o sse sse s  ad eq u a te  f a c i l i t i e s  and 
q u a l i f ie d  s t a f f  f o r  advanced s p e c ia l iz e d  t r a i n i n g . 1
I n s t i t u t io n s  engaged In th e  e d u ca tio n  o f  p ro s p e c tiv e  te a c h e rs  
shou ld  be v i t a l l y  concerned  w ith  th e  q u a l i ty  o f  t h e i r  p ro d u c t and should  
be in te r e s te d  in  th e  c o n tin u in g  p ro fe s s io n a l  advancem ent o f t h e i r  g rad u ­
a t e s .  These I n s t i t u t io n s  can m a n ife s t t h e i r  concern  and i n t e r e s t  by 
com prehensive programs o f p r e - s e r v ic e  and in - s e r v ic e  a u d lo -v ls u a l  educa­
t i o n .
Table 16 re v e a ls  t h a t  on ly  f i v e ,  o r  29 p e r  c e n t o f th e  p a r t i c i ­
p a t in g  I n s t i t u t io n s  re q u ir e  t h e i r  p ro s p e c tiv e  te a c h e rs  to  ta k e  a  co u rse  
in  a u d io -v is u a l  ed u ca tio n .
^E llsw orth  C. D en t, The A udio-V isual Handbook. (C hicago: S o c ie ty
f o r  V isu a l E ducation , I n c . ,  1949), p . 195.
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TABLE 16
PARTICIPATING INSTITUTIONS REQUIRING PROSPECTIVE TEACHERS 
TO TAKE A COURSE IN AUDIO-VISUAL EDUGATIOK
I n s t i t u t i o n
A - v  E ducation 
Yes




















I t  i s  notew orthy th a t  one o f  th e  f iv e  i n s t i t u t i o n s  r e q u ir in g  
t h e i r  p ro sp e c tiv e  te a c h e rs  to  ta k e  a  co u rse  in  a u d io -v is u a l  e d u c a tio n  
in d ic a te d  th a t  th e  requ irem en t was a  r e s u l t  o f th e  NDEA. To th e  q u e s tio n ,  
**To what e x te n t d id  th e  NDEA in f lu e n c e  your i n s t i t u t i o n  to  conduct an 
a u d io -v is u a l  edu ca tio n  workshop?*', a l l  o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  
resp o n d ed , “Not a t  a ll.**
I t  i s  in t e r e s t in g  to  n o te  th a t  on ly  f iv e ,  o r  29 p e r  c e n t ,  o f  th e  
re sp o n d en ts  in d ic a te d  th a t  th e  NDEA had h e lp ed  to  improve in s t r u c t io n  in  
t h e i r  i n s t i t u t i o n s .  Four o f  th e se  re sp o n d en ts  s ta te d  th a t  th e  NDEA helped  
“ c o n s id e ra b ly ” to  improve in s t r u c t io n  and one in d ic a te d  th a t  i t  he lped  
“v e ry  l i t t l e . "
Summary
R esearch and ex p erim en ta tio n  in  th e  a re a  of more e f f e c t iv e  u t i l i ­
z a t io n  o f communication media were v ery  l im ite d  a t  th e  p a r t i c ip a t in g  i n ­
s t i t u t i o n s .  Only one o f th e se  i n s t i t u t i o n s  has conducted re s e a rc h  in  
t h i s  a re a  o f  a u d io -v is u a l e d u c a tio n .
There were a u d io -v is u a l  c e n te r s  a t  e ig h t  o f th e  respond ing  i n s t i ­
t u t i o n s .  Three of th e s e  c e n te rs  were headed by persons h o ld in g  d eg ree s  
in  a u d io -v is u a l  e d u c a tio n . The NDEA in f lu e n c e d  an in c re a s e  in  th e  amount 
o f  a u d io -v is u a l  equipm ent a t  two o f th e  a u d io -v is u a l  c e n te r s .
The p ro sp e c tiv e  te a c h e rs  a re  re q u ire d  to  ta k e  a  co u rse  in  a u d io ­
v i s u a l  ed uca tion  a t  f iv e  o f th e  p a r t i c ip a t in g  i n s t i t u t i o n s .  The NDEA d id  
n o t  in f lu e n c e  any of th e  seven teen  i n s t i t u t i o n s  to  conduct a u d io -v is u a l  
e d u c a tio n  workshops. However, i t  d id  h e lp  to  improve th e  q u a l i ty  o f  i n ­
s t r u c t io n  a t  f iv e  of th e s e  Negro Land-G rant C o lleg es .
CHAPTER V
SUMMARY, FINDINGS, CONCLUSIONS, AND RECŒ4MENDATIGNS
Summary
The purpose o f th i s  s tu d y  was to  a s c e r t a in  th e  in f lu e n c e  of 
s e le c te d  a s p e c ts  o f  th e  N a tio n a l D efense E duca tion  Act o f 1958 on th e
sev en teen  o r ig in a l  Negro Land-G rant C o lle g e s . The s e le c te d  a s p e c ts  o f
'
t h i s  Act a r e  th o se  s e c tio n s  which a r e  concerned s p e c i f i c a l ly  w ith  h ig h e r  
e d u c a tio n . They a r e  T i t l e  I I  - Loans to  S tu d en ts  in  I n s t i t u t i o n s  of 
H igher E duca tion ; T i t l e  V - P a r t  B - C ounseling  and Guidance T ra in in g  
I n s t i t u t e s ;  T i t l e  VI - Language Developm ent; and T i t l e  V II - R esearch 
and E x perim en ta tion  in  More E f f e c t iv e  U t i l i z a t io n  o f T e le v is io n ,  Radio, 
M otion P ic tu r e s ,  and R ela ted  Media f o r  E d u ca tio n a l P urposes.
The d e s ig n  o f  t h i s  s tu d y  sough t to  d e te rm in e  th e  e x te n t  to  which 
th e  sev en teen  o r ig in a l  Negro Land-G rant C o lleg es  p a r t i c ip a te d  in  th o se  
a s p e c ts  o f th e  NDEA concerned  w ith  h ig h e r  e d u c a tio n . To c a r ry  o u t th e  
pu rposes o f  th e  s tu d y , q u e s tio n n a ire s  w ere se n t to  th e  p re s id e n ts  of th e  
p a r t i c ip a t in g  i n s t i t u t i o n s .  The re sp o n se s  to  th e  q u e s tio n s  w ere analyzed  
and ta b u la te d .
The d a ta  w ere ta b u la te d  and ana ly zed  to  d e te rm in e  th a t  which was 
r e le v a n t  and s ig n i f i c a n t .  The d a ta  were p re se n te d  by u s in g  p e rc e n ta g e s .
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F in d in g s
The m ajor f in d in g s  of t h i s  s tu d y  w ere a s  fo llo w s :
1. E igh ty -tw o  p e r c e n t o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  had 
r e p r e s e n ta t iv e s  a t  th e  co n fe re n c e  on how th e  NDEA would 
b e n e f i t  h ig h e r  ed u ca tio n  w hich was conducted  by th e  U. S. 
O ff ic e  o f  E ducation in  th e  f a l l  o f  1939.
2. T w enty-nine p e r  c e n t o f  th e s e  i n s t i t u t i o n s  had en ro llm en ts  
between 1001 and 2000 s tu d e n t 's ; 24 p e r c e n t had en ro llm e n ts  
between 2001 and 3000 s tu d e n ts ;  and 12 p e r  c e n t had e n r o l l ­
m ents o v er 3000 s tu d e n ts .
3. S e v e n ty -s ix  p e r c e n t o f th e  p a r t i c ip a t in g  i n s t i t u t i o n s  i n d i ­
c a te d  th a t  th e i r  e n ro llm e n t in c re a s e  was in f lu e n c e d  by th e  
NDEA.
4. F o rty -o n e  p e r  cen t of th e  p a r t i c ip a t in g  i n s t i t u t i o n s  w ere 
x a c iA lly  in te g ra te d .
5. One hundred p e r c e n t o f th e  respond ing  i n s t i t u t i o n s  p a r t i c i ­
p a ted  in  th e  NDEA S tu d e n t Loan Program .
6. S e v e n ty -fo u r per c e n t  o f th e  r e c ip ie n t s  of lo an s  w ere educa­
t io n  m a jo rs , i . e . ,  p ro s p e c tiv e  te a c h e r s .
7. Only 17 p e r  cen t o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  bad con­
du c ted  NDEA C ounseling £Uid Guidance I n s t i t u t e s .
8 . Only 12 p e r  cen t o f  th e s e  c o l le g e s  had conducted  NDEA Language 
I n s t i t u t e s .
9. Not any o f th e  p a r t i c ip a t in g  i n s t i t u t i o n s  had conducted  o r 
were co n d u c tin g , modern fo re ig n  language re s e a rc h  p ro je c ts
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suppo rted  by th e  NDEA.
10. Language L a b o ra to rie s  w ere e s ta b l is h e d  a t  only 24 p e r c e n t 
o f th e  p a r t i c ip a t in g  i n s t i t u t i o n s .  The e s ta b lish m e n t o f  
two o f th e se  was In f lu e n c e d  by th e  NDEA.
11. Only one, o r s ix  per c e n t ,  o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  
had conducted re s e a rc h  in  th e  a re a  o f b e t t e r  u t i l i z a t i o n  of 
communication m edia.
12. F o rty -sev en  p e r  c e n t o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  had 
a u d io -v is u a l  c e n te r s .
13. The NDEA d id  n o t in f lu e n c e  an  in c re a s e  in  a u d io -v is u a l edu­
c a t io n  co u rse  o f fe r in g s  a t  any o f  th e  p a r t i c ip a t in g  i n s t i ­
tu t io n s .
14. Only one, o r  s ix  p e r c e n t ,  o f th e s e  c o l le g e s  employed educa­
t io n a l  t e l e v i s io n .
15. Tw enty-nine p e r  cen t o f th e  p a r t i c ip a t in g  in s t i t u t i o n s  r e ­
q u ire d  t h e i r  p ro sp e c tiv e  te a c h e rs  to  ta k e  a cou rse  in  au d io ­
v is u a l  e d u c a tio n .
16. None o f th e  p a r t i c ip a t in g  i n s t i t u t i o n s  w ere in flu e n c e d  by
th e  NDEA to  conduct a -v  e d u c a tio n  workshops.
17. Only 29 p e r  c e n t o f  th e  re sp o n d e n ts  in d ic a te d  th a t  th e  NDEA
had helped  to  improve in s t r u c t io n  a t  t h e i r  i n s t i t u t i o n s .
C onclusions
On th e  b a s is  o f th e  f in d in g s  o f  t h i s  in v e s t ig a t io n ,  i t  i s  p o s s ib le  
to  s e t  f o r th  c e r ta in  t e n ta t i v e  g e n e ra l c o n c lu s io n s  p e r t in e n t  to  th e  in f lu e n c e  
o f  th e  NDEA o f 1958 on th e  seven teen  o r ig in a l  Negro Land-G rant C o lle g e s .
1. The N a tio n a l Defense E duca tion  Act o f 1958 had very  l i t t l e
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In f lu e n c e  on th e  seven teen  o r ig in a l  Negro Land-G rant C olleges 
excep t in  th e  a re a  o f  S tu d en t Loans.
2. The m a jo r ity  (82 p e r  c e n t)  o f  th e  p a r t i c ip a t in g  i n s t i t u t i o n s  
were in te r e s te d  enough in  th e  p ro sp e c ts  of th e  NDEA o f 1958 
to  send r e p re s e n ta t iv e s  to  th e  co n fe ren ce  on how i t  would 
b e n e f i t  h ig h e r e d u c a tio n . However, th i s  i n t e r e s t  was no t 
s tro n g  enough to  m o tiv a te  p a r t i c ip a t io n  in  a l l  a sp e c ts  of 
th e  NDEA Program.
3 . The p a r t i c ip a t in g  i n s t i t u t i o n s  were l e a s t  in flu e n c e d  by th o se  
a s p e c ts  o f th e  NDEA Program which a r e  s p e c i f i c a l ly  concerned 
w ith  th e  n a t io n a l  d e fe n se , v i z . .  Language Development; Guid­
ance , C ounseling , and T e s tin g ; ( I d e n t i f i c a t io n  and Encourage­
ment o f Able S tu d e n ts ) ; and R esearch  and E xperim en tation  in  
more E f fe c tiv e  U t i l i z a t io n  o f Communication M edia.
4. F i f ty - th r e e  p e r c e n t of th e  p a r t i c ip a t in g  i n s t i t u t i o n s  d id  
n o t have a u d io -v is u a l c e n te r s ;  th e r e f o r e ,  le a rn in g  was n o t 
enhanced by th e  maximum u se  o f  a u d io -v is u a l  m a te r ia ls .  
E f fe c tiv e  communication i s  th e  r e s u l t  of t h i s  maximum u t i ­
l i z a t i o n .
5. The p ro sp e c tiv e  te a c h e rs  a t  th e  m a jo r ity  (71 per c e n t)  of 
th e se  i n s t i t u t i o n s  rec e iv e d  no t r a in in g  in  a u d io -v is u a l  edu­
c a t io n ,  u n le ss  th e y  e le c te d  to  do so .
6 . The most e f f e c t iv e  means of te a c h in g  modem fo re ig n  languages, 
v i z . ,  th e  language la b o ra to ry , was n o t a v a i la b le  to  th e  s t u ­
d en ts  a t  76 p e r c e n t of th e  p a r t i c ip a t in g  i n s t i t u t i o n s .
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Im p lic a tio n s
1. The a p p a re n t la ck  o f p a r t i c ip a t io n  in  a l l  o f th e  a s p e c ts  of 
th e  NDEA o f  1958 by th e  resp o n d in g  i n s t i t u t i o n s ,  when they 
need so d e s p e ra te ly  th e  b e n e f i t s  which w i l l  acc ru e  from such 
p a r t i c i p a t i o n ,  im p lie s  a  need f o r  dynamic and f a r s ig h te d  
a d m in is t r a t iv e  le a d e rsh ip  a t  th e s e  i n s t i t u t i o n s .
2 . The la c k  o f  p a r t i c ip a t io n  w hich has been concluded to  be th e  
r e s u l t  o f  a  la c k  of in f lu e n c e  o f  th e  NDEA of 1958 a l s o  im­
p l i e s  t h a t  th e  r e p re s e n ta t iv e s  who a t te n d e d  th e  U. S. O ffice  
o f E du ca tio n  C onference in  th e  f a l l  of 1959 were e i t h e r  no t 
in t e r e s te d  o r  n o t  im pressed ; o r  t h e i r  en thusiasm  was d i s ­
couraged  by th e  a d m in is tra t io n  upon t h e i r  r e tu r n ,  o r  th e  
p e rso n s  s e le c te d  to  a t te n d  th e  co n fe ren c e  w ere not th e  ones 
who would encourage and im plem ent t o t a l  p a r t i c ip a t io n  of 
t h e i r  i n s t i t u t i o n s  in  the  NDEA Program .
3 . The 100 p e r  c e n t p a r t i c ip a t io n  o f  th e se  17 i n s t i t u t i o n s  in
th e  NDEA S tu d e n t Loan Program te n d s  to  imply i n t e r e s t  in  p ro ­
v id in g  f in a n c ia l  a s s is ta n c e  to  th e  s tu d e n ts  in  need o f  such 
h e lp .
4 . The s t a t u s  o f  r a c i a l  in t e g r a t io n  a t  41 p e r  c e n t o f th e
"b o rd e r s t a t e "  i n s t i t u t i o n s  im p lie s  th e  im m ediate need fo r
th e  rem ain in g  59 p e r  c e n t o f  th e s e  c o l le g e s  to  improve f a c i ­
l i t i e s  and co u rse  o f fe r in g s  and to  p la n  w ith  "w h ite "  Land- 
G rant C o lleg es  and w ith  s t a t e  o f f i c i a l s  th e  r o le  th ey  w i l l  
perform  when th e y , to o , become r a c i a l l y  in te g ra te d  i n s t i t u ­
t i o n s .
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5. The f a c t  t h a t  le s s  than  50 p e r  c e n t o f th e  p a r t i c ip a t in g
i n s t i t u t i o n s  have a u d io -v is u a l c e n te r s  and none o f  them have 
been In f lu e n c e d  by th e  NDEA to conduct a u d lo -v ls u a l  educa­
t io n  workshops Im p lies  a  very l im ite d  program  of p r e - s e rv ic e  
a -v  e d u c a tio n  and no In -s e rv lc e  t r a in in g  In  t h i s  a r e a .
Recommendations
1. I t  I s  recommended th a t  fu r th e r  s tu d y  be made u s in g  a l l  o f th e  
L and-G ran t C o lleg es  f o r  the pu rpose  of com paring th e  I n f lu ­
ence o f  th e  NDEA of 1958 on th e  Negro and w h ite  c o l le g e s .
2 . I t  I s  a l s o  recommended tha t a  su b seq u en t s tu d y  be made fo u r
y e a rs  hence to  d e term ine  the  e x te n t  to  w hich th e s e  seven teen  
I n s t i t u t i o n s  w i l l  have been In flu en c ed  by th e  NDEA a t  th a t  
tim e .
3. I t  I s  recommended th a t  a  study be made to  d e te rm in e  how th e
c o l le g e  p e rso n n e l and a lso  th e  s tu d e n t body o f th e se  I n s t i ­
t u t i o n -  p e rc e iv e  th e  r o le  of th e  Negro Land G rant C o lleg es .
4. I t  I s  f u r th e r  recommended th a t  a  s tu d y  be made to  determ ine
th e  e x te n t  to  w hich th o se  p erso n s In  a u d lo -v ls u a l  ed u ca tio n  
a r e  a c t u a l l y  u t i l i z i n g  a u d io -v isu a l m a te r ia ls .
5. I t  I s  f i n a l l y  recommended th a t  th e  p r e s e n t  s tudy  be made 
a v a i la b l e  to  th e  a d m in is tra t iv e  p e rso n n e l o f  th e  p a r t i c ip a t in g  
I n s t i t u t i o n s  In  o rd e r  th a t  th e y  may a p p ra is e  th e » e f fe c tiv e n e s s  
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P o st O ff ic e  Box 4247 
Woodrow W ilson C en ter 
Norman, Oklahoma
May 3 , 1962
P re s id e n t
D ear P re s id e n t
The purpose o f t h i s  l e t t e r  i s  to  re q u e s t your co o p e ra ­
t io n  in  th e  proposed- s tu d y  f o r  my d o c to ra l d i s s e r t a t i o n .  The 
s u b je c t  of my s tudy  i s :  THE INFLUENCE OF THE NATIONAL DEFENSE EDUCA­
TION ACT OF 1958 ON THE SEVENTEEN ORIGINAL NEGRO LAND-GRANT COLLEGES 
WITH EMPHASIS ON AUDIO-VISUAL INSTRUCTION.
A q u e s tio n n a ire  w i l l  be fo rthcom ing  w ith in  th e  n e x t week.
I  w i l l  look forw ard to  an im m ediate response  from you o r  from th e  
member o f  your s t a f f  you f e e l  b e s t  s u ite d  to  supply  th e  d e s ir e d  i n f o r ­
m a tio n .
Your co o p e ra tio n  w i l l  be e s s e n t i a l  to  th e  su ccess  o f t h i s  
in v e s t ig a t io n  and w i l l ,  th e r e f o r e ,  be g r e a t ly  a p p re c ia te d .






P o s t O ff ic e  Box 4247 
Woodrow W ilson C en ter 
Norman, Oklahoma
May 15, 1962
P re s id e n t
Dear P re s id e n t
I  know th a t  I  am sen d in g  th e  enclo sed  q u e s t io n n a ir e  to  
you a t  a  very  busy tim e of th e  sch o o l y e a r .  I  beg your in d u lg en ce , 
because th e  sch ed u le  s e t  f o r  t h i s  in v e s t ig a t io n  demands th a t  I  con­
t a c t  a l l  p a r t i c ip a t in g  i n s t i t u t i o n s  b e fo re  th e  s p r in g  sem este r ends.
The purpose o f th e  s tu d y , a s  s ta t e d  on th e  q u e s t io n n a ir e ,  
i s  to  a s c e r t a in  th e  e x te n t o f  in f lu e n c e  o f  th e  N a tio n a l D efense 
E ducation  Act o f 1958 on th e  sev en te en  o r ig in a l  Negro Land-G rant 
C o lleg es .
The sm all s iz e  o f my sam ple makes i t  im p e ra tiv e  th a t  I  
se c u re  one hundred p e r  c e n t r e tu r n s ,  th e r e f o r e ,  yo u r c o o p e ra tio n  i s  
most e s s e n t i a l .
1 w i l l  be v e ry  happy to  send you a  summary o f th e  q u e s tio n ­
n a i r e  r e s u l t s  a s  soon a s  th e  d a ta  a r e  ta b u la te d .
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QUESTIONNAIRE
Name o f  I n s t i t u t i o n  Name o f Respondent
L o ca tio n  o f  I n s t i t u t i o n  T i t l e  of Respondent
The purpose of t h i s  q u e s t io n n a ire  i s  to  a s c e r ta in  the  e x te n t o f  th e  i n ­
f lu e n c e  o f  th e  N a tio n a l D efense E ducation  Act o f 1958 on th e  seven teen  
o r ig in a l  Negro Land-G rant C o lleg es .
The q u e s tio n s  a re  c o n s tru c te d  so as to  re q u ire  in  most c a se s  on ly  a  
check mark f o r  th e  response  and can be answ ered in  ap p ro x im ate ly  t h i r t y  
m in u te s .
You a r e  urged  to  make any a d d i t io n a l  comments you c a re  to  on any of th e  
item s .
A. GENERAL INFORMATION
1. What i s  th e  t o t a l  en ro llm en t o f  your in s t i t u t i o n ?  (Check one)
(1 -1000)__ (1001-2000)______ ; (2001-3000)___ ; (O ver 3000)____.
2. Did a r e p r e s e n ta t iv e  ( s )  from your i n s t i t u t i o n  a t te n d  th e  
re g io n a l co n feren ce  on how th e  NDEA would b e n e f i t  h ig h e r  educa­
tio n ?  (T his con ference  was conducted by th e  U. S. O ff ic e  of 
E ducation  in  th e  f a l l  o f 1959).
Yes ___  No____
3. I s  your i n s t i t u t i o n  r a c i a l l y  in te g ra te d ?
Yes ___  No____
4. I f  "Y es", when d id  in t e g r a t io n  ta k e  p lace? (Check one)
(B efo re  1958)___ ; (1958-59)___ ; (1959-60)___ ; (1960-61)____;
(1961-62)___ .
B. THE NDEA STUDMT LOAN PROGRAM
1. I s  your i n s t i t u t i o n  p re s e n tly  p a r t i c ip a t in g  in  th e  NDEA S tuden t 
Loan Program?
Yes  __  No
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2 . I f  *'Yes**, when d id  you f i r s t  p a r t i c ip a te ?  (Check one)
(1958-59)___ ; (1959-60)___ ; (1960-61)___ ; (1961-62)____
3 . Did th e  NDEA in f lu e n c e  in  any way an in c re a s e  in  th e  en ro llm en t 
a t  your i n s t i tu t i o n ?
Yes No
4 . I f  **Yes'*, to  what e x ten t?  (Check one)
Very much___ ; co n s id e ra b ly  ___ ; somewhat___ ; very l i t t l e ___ .
5 . L i s t  th e  number of s tu d e n ts  served  by your loan  program acco rd ­
ing  to  academ ic s ta tu s  and sex fo r  th e  years  you have p a r t i c i ­
p a ted  in  th e  program.
Academic S ta tu s
Year
Upper- G raduate  and 
Freshmen classm en P ro fe s s io n a l
T o ta l
E nrollm ent





L i s t  th e  number o f s tu d e n ts  who secu red  loans by y e a rs  who 
w ere p re p a r in g  to  te ach .
7 .




C. COUNSELING AND GUIDANCE INSTITUTES
1. Has you r i n s t i t u t i o n  conducted NDEA C ounseling  and Guidance 
I n s t i t u t e s ?
Yes  No____
2 . I f  ” Yes^', how many persons p a r t i c ip a te d  in  each  i n s t i t u t e ?  
(1958-59)____ ; (1959-60) ; (1960-61) ; (1961-62)____ .
3 . Did th e  NDEA in f lu e n c e  an in c re a s e  in  co u rse  o f f e r in g s  in 
c o u n se lin g  and guidance?
Yes No
4 . I f  "Y es", l i s t  c o u rse s .
5 . O th er comments
D. LANGUAGE DEVELOPMENT
1. Has your i n s t i t u t i o n  conducted NDEA Language I n s t i t u t e s ?
Yes  No___ ^
2 . I f  "Y es", how many persons p a r t i c ip a te d  in  each  i n s t i t u t e ?  
(1958-59)____ ; (1959-60)____ ; (1960-61)____ ; (1961-62)____ .
3. Has your i n s t i t u t i o n  i n i t i a t e d  s tu d ie s ,  su rv e y s , o r  r e s e a rc h  
p r o je c t s  in  modem fo re ig n  language su p p o rted  by th e  NDEA?
Yes  No___
4 . I f  "Yes” , l i s t  c o n t ra c t  number.
5 . Did th e  NDEA in f lu e n c e  an  in c re a s e  in  co u rse  o f f e r in g s  in  
modern fo re ig n  language a t  yo u r i n s t i t u t i o n ?
Yes  No___
6 . I f  "Y es", l i s t  c o u rse s .
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7 . I s  th e r e  a  language la b o ra to ry  a t  you r in s t i tu t i o n ?
Yes _________ No____
8 . I f  **Yes", l i s t  th e  number o f u n i t s  o f  equipment i t  c o n ta in s .
Tape re c o rd e rs _________ M otion p ic tu r e  p ro je c to rs_
S tu d en t bo o th s_________ F i lm s tr ip  p ro je c to r s  ___________
T e a c h e r 's  co n so le   Overhead p ro je c to r s _____________
O ther________________  O ther_________________
9 . Did th e  NDEA in f lu e n c e  in  any way-'the e s ta b lish m e n t o f  t h i s  
language la b o ra to ry ?
Yes  No____
10. I f  "Y es", to  w hat e x te n t?  (Check one)
E n t i r e ly  r e s p o n s ib le  ; p a r t l y  re s p o n s ib le  ; n o t  r e s p o n s i­
b le  a t  a l l  .
11. O ther comments
E. RESEARCH AND EXPERIMENTATION IN MORE EFFECTIVE UTILIZATION OF 
COMMUNICATION MEDIA
1. Has any  re s e a rc h  been conducted , o r i s  b e in g  conducted , a t  
your i n s t i t u t i o n  in  th e  a re a  o f more e f f e c t iv e  u t i l i z a t i o n  of 
com m unication media w hich was, o r  i s ,  supported  by th e  NDEA?
Yes  No____
2 . I f  "Y es", g iv e  NDEA f i l e  number.
F. AUDIO-VISUAL INSTRUCTION
1. Does your i n s t i t u t i o n  have an a u d io -v is u a l  cen ter?
Yes  No_____
2. I f  "Y es", w hat y e a r  was i t  e s ta b l is h e d ?
3 . To w hat e x te n t  d id  th e  NDEA in f lu e n c e  th e  e s ta b lish m e n t of t h i s  
c e n te r?  (Check one)
E n t i r e ly  re s p o n s ib le  ; p a r t ly  re s p o n s ib le  ; n o t re s p o n s ib le
a t  a l l
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4 . Poes th e  perso n  In  charge o f th e  a u d io -v is u a l  c e n te r  h o ld  a  
d eg ree  in  a u d io -v is u a l  educa tion?
Yes ho
5. I f  "Y es", check one:
B, S. _____; M. A, ____ ; Ed, D. ____ .
6 . I f  "No", does he have s p e c ia l  t r a i n in g  in  a u d io -v is u a l  educa tio n ?  
Yes  No____
7. What p e rc e n ta g e  o f  tim e does t h i s  p erso n  d ev o te  to  a d m in is te r in g  
th e  a u d io -v is u a l  c e n te r?
8. Did your p a r t i c ip a t io n  in  th e  NDEA in f lu e n c e  th e  h i r in g  o f t h i s  
person?
Yes  No____
9. Has th e  NDEA in f lu e n c e d  in  any way th e  amount o f a u d io -v is u a l  
equipm ent a t  y o u r in s t i tu t i o n ?
Yes  No____
10. If"5 fes" , l i s t  th e  number o f u n i t s  o f  equipm ent which were a c ­
q u ire d  a s  a  r e s u l t  of th e  NDEA.
Motion p ic tu r e  p ro je c to r s    Tape re c o rd e r s ______________
F ilm s tr ip  p r o je c to r s  _________ T e le v is io n  re c e iv e rs^
Overhead p r o je c to r s ___________ Record p layers_
Opaque p r o je c to r s  ____________  Cameras (TV) Movie_
O ther _________________________  O ther ________________
11. Does your i n s t i t u t i o n  employ th e  u se  o f  e d u c a tio n a l t e le v i s io n  
in  i t s  i n s t r u c t io n a l  program?
Yes  No____
12. I f  "Y es", check one.
C losed c i r c u i t  ; open c i r c u i t  ; both_
13. To what e x te n t  d id  th e  NDEA in f lu e n c e  i t s  employment? (Check one)
E n t i r e ly  r e s p o n s ib le  ; p a r t l y  re s p o n s ib le  n o t re s p o n s ib le
a t  a l l
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14. I s  th e re  schedu led  te le c a s t in g  to  supplem ent th e  re g u la r  c l a s s ­
room in s t r u c t io n ?
Yes _________ No____
15^ I f  **Yes '̂, check one.
L ive  d em o n stra tio n s  ; in s t r u c t io n a l  f i lm s  ; both_
16. Where i s  th e  o r ig in a t in g  s t a t io n  fo r  yo u r i n s t r u c t io n a l  t e l e ­
v is io n ?  (Check one)
A-V c e n te r  ; e d u c a tio n a l TV s ta t io n  ; o th e r____________
17. How many re c e iv in g  s ta t io n s  a re  served by y o u r TV system?
18. I s  th e  c o a x ia l c a b le  " looped" to  a llow  th e  o r ig in a t io n  o f a  
program  a t  v a r io u s  p o in ts  w ith in  the  system ?
Yes No
19. Did th e  NDEA in f lu e n c e  an in c re a s e  in  c o u rse  o f fe r in g s  in  
a u d io -v is u a l  in s t r u c t io n  a t  your in s t i t u t i o n ?
Yes  No____
20 . I f  "Yes", l i s t  c o u rse s .
21 . I n d ic a te  w hether co u rses  a r e  u n d erg rad u a te   o r  g ra d u a te
 . ( Check one)
22. Are th e  p ro s p e c tiv e  te a c h e rs  a t  your i n s t i t u t i o n  re q u ire d  to  
ta k e  a  co u rse  in  a u d io -v is u a l  in s t r u c t io n ?
Yes______________ No___
23 . I f  " y e s" , was t h i s  requ irem en t in f lu e n c e d  in  any way by th e  
NDEA?
Y e s   No
24. To what e x te n t  d id  th e  NDEA in f lu e n c e  your i n s t i t u t i o n  to  con­
d u c t a u d io -v is u a l  in s t r u c t io n  workshops? (Check one)
Very much ; co n s id e ra b ly  ; v e ry  l i t t l e  ; n o t a t  a l l  .
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25. Do you th in k  th a t  th e  NDEA has he lped  to  improve th e  q u a l i ty  
o f in s t r u c t io n  a t  your i n s t i t u t i o n ?
Yes  No____
26. I f  "Y es,*  dhecik o ne .
Very much ; c o n s id e ra b ly  ; v e ry  l i t t l e  ; n o t a t  a l l .
Add a l l  ex p lan a tio n  and comments on back .
APPENDIX D
FOLLOW-UP LETTER TO PRESIDENTS
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P o s t O ff ic e  Box 4247 
Woodrow Wilson C en ter 
Norman, Oklahoma
June 19, 1962
P re s id e n t
D ear P re s id e n t
A few weeks ago 1 se n t you a l e t t e r  d e s c r ib in g  th e  re se a rc h  
w hich I  am co n d u c tin g  f o r  my d o c to ra l  d i s s e r t a t i o n .  T h is l e t t e r  a ls o  
re q u e s te d  th a t  you f i l l  o u t a  q u e s tio n n a ire  and r e tu rn  I t  to  me. The 
resp o n se  has been good. However, a s  was p o in te d  o u t In  th e  l e t t e r ,  
t h i s  s tu d y  I s  concerned w ith  th e  sev en teen  o r ig in a l  Negro Land-G rant 
C o lle g e s . S ince  th e  sam ple Is  r e l a t i v e l y  sm a ll,  your re sp o n se  I s  
e s s e n t i a l .
I  am e n c lo s in g , f o r  your co n ven ience , a n o th e r  copy of th e  
q u e s t io n n a ir e .  I  w i l l  be v ery  g r a te f u l  I f  you w i l l  r e tu r n  th e  com­
p le te d  q u e s tio n n a ire  a t  you r e a r l i e s t  co nven ience .
Very t r u l y  y o u rs ,
L am ey  G. Rackley
E nclosu re
APPENDIX E




P o s t O ff ic e  Box 4247 
Woodrow Wilson C en ter 
Norman, Oklahoma
J u ly  3 , 1962
D ear
This l e t t e r  i s  to  r e q u e s t  a  v ery  s p e c ia l  fa v o r  o f you. 
S ev era l weeks ago I  s e n t P re s id e n t _____________________
q u e s t io n n a ire  concern ing  my d o c to ra l  d i s s e r t a t i o n .  1 su g g es ted  in  
my fo llo w -u p  l e t t e r  to  him th a t  you would be one p erson  who could  
p ro v id e  th e  in fo rm atio n  needed on th e  r e tu r n .  I  have n o t a s  y e t  
h eard  from P re s id e n t______________________
I  would be m ost a p p r e c ia t iv e  i f  you would c o n ta c t  P re s id e n t  
______________________  co n ce rn in g  t h i s  m a tte r .  I t  i s  im p o ss ib le  f o r  me
to  proceed w ith  my d i s s e r t a t i o n  u n t i l  a l l  o f my r e tu r n s  a r e  in .
You can u n d e rs tan d , I  am s u re ,  how u rg e n t and im p o rta n t t h i s  
i s  to  me; I  am try in g  to  have th e  com pleted d r a f t  by th e  end o f  summer 
sc h o o l.
Thank you f o r  your c o o p e ra tio n . My k in d e s t  re g a rd s  to  you and 
y o u r fa m ily .
Very t r u ly  y o u rs .
L am ey G. Rackley
APPENDIX F
LIST OF THE SEVENTEEN ORIGINAL NEGRO LAND-GRANT COLLEGES, 
L0CATIŒ4 AND DATE OF FOUNDING
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SEVENTEEN ORIGINAL NEGRO LAND-GRANT COLLEGES
Name L o ca tio n Date
1. Alabama A and M C o llege Norman, A la. 1875
2. A rkansas A and M C o llege P in e  B lu££, Ark. 1873
3. D eleware S ta te  C o llege D over, D el. 1891
4 . F lo r id a  A and M U n iv e rs ity T a lla h a s s e e , F la . 1887
5. F o r t V a lley  S ta te  C ollege F o r t V a lle y , Ga. 1895
6 . Kentucky S ta te  C ollege F ra n k fo r t ,  Ky. 1886
7 . Southern  U n iv e rs ity Baton Rouge, La. ]880
8 . M aryland S ta te  C o lleg e P r in c e s s  Anne, Md. 1886
9 . A lcom  A and M C ollege Lorman, M iss. 1871
10. L in co ln  U n iv e rs ity J e f f e r s o n  C ity , Mo. 1886
11. N orth C a ro lin a  A and T C ollege G reensboro , N. C. 1891
12. Langston U n iv e rs ity L an g sto n , O kla. 1897
13. South C a ro lin a  S ta te  C ollege O rangeburg, S . C. 1896
14. Tennessee A and I  U n iv e rs ity N a s h v il le ,  Tenn. 1912
15. P r a i r i e  View A and M C ollege P r a i r i e  View, Tex. 1876
16. V irg in ia  S ta te  C o llege P e te rs b u rg , Va. 1882
17. West V irg in ia  S ta te  C o llege I n s t i t u t e ,  W. Va. 1891
